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ABSTRACT: While research demonstrates that foreign language anxiety (FLA) has both facilitating and
debilitating effects on achievement in the foreign language learning process, there are no data on the mentioned issue
in the Turkish context regarding children who learn English as a foreign language (EFL). Therefore, this study aims
to investigate the levels of FLA among Turkish children who learn EFL at school settings. The sample group in the
study consisted of 494 Turkish EFL learners enrolled at primary and secondary schools. The data collection
instruments consisted of a background questionnaire and the Children’s Foreign Language Anxiety Scale (CFLAS).
The frequencies, mean scores and standard deviations were calculated. The results indicated that examinations and
grammar-based language activities are the reasons of a moderate level of anxiety. Unpreparedness before speaking,
fear of making mistakes, unfamiliar topics, negative evaluation by other students and fear of failing are other sources
of a high level of FLA among children. Given that FLA constitutes a considerable problem in the Turkish EFL
context regarding children, several practical recommendations are given.
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OZ: Yapilan arastirmalar, kaygimin yabanci dil 6grenme siireci iizerinde hem faydali hem de zararh
etkilerinin oldugunu gostermekle beraber, ingilizceyi yabanci dil olarak grenen ¢ocuklar arasinda kaygr diizeyleri
iizerine yeterli 6l¢iide veri de bulunmamaktadir. Bu nedene dayali olarak, mevcut calisma, okul ortaminda ingilizceyi
yabanci dil olarak 6grenen gocuklar arasindaki olasi kaygiyr inceleme amaci tagimaktadir. Calismanin 6rneklem
grubu, ilk ve ortaokul diizeyine 6grenim goéren Ve yaglar1 7 — 12 arasinda degisen 494 ¢ocuktan olusmaktadir. Veri
toplama araci olarak bir arka plan anketi ve Cocuklarda Yabanci Dil Kaygi Olgegi kullanilmistir. Toplanan veri igin
yiizdelik frekans, aritmetik ortalama ve standart sapma hesaplanmistir. Sonuglar, sinavlarin ve dilbilgisi tabanli dil
ogretme ve ogrenme etkinliklerinin ilimli diizeyde kaygi nedeni oldugunu gostermektedir. EK olarak, konusma
etkinliklerine hazirliksiz olarak katilma, hata yapma korkusu, igerigi bilinmeyen konular ve basarisizlik korkusunun
cocuklarda yiiksek diizeyde kaygi dogurmaktadir. Caligmanin sonunda, ¢ocuklar arasindaki yabanci dil kaygisinin
6nemli bir sorun oldugu dikkate alinarak, bir takim oneriler siralanmustir.

Anahtar sézciikler: Cocuklar, yabanci dil olarak Ingilizce, yabanci dil kaygist

1. INTRODUCTION

Anxiety has a significant role in the foreign language learning context. However,
research indicates that there has not been any consensus regarding its causes and effects (Aydin,
2008). Thus, more research seems necessary in terms of foreign language anxiety. Speaking
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more specifically, while research has mainly focused on anxiety among adult foreign language
learners, research on anxiety among children who learn a foreign language has not drawn
attention. However, it is evident that research on anxiety levels among children is strongly
necessary, as learning a foreign language at early ages facilitates proficiency in the target
language (Cameron, 2003; Lightbown et al., 2006). In this perspective, how FLA affects the
learning process is still an unanswered question. What is more, the issue seems significant, as it
is necessary to obtain data on debilitating effects of FLA and to suggest solutions regarding
possible solutions before adolescence in which foreign language learning may be more difficult
when compared to childhood as Lenneberg (1967) underlines.

In Turkey, there have been radical reforms to increase achievement in EFL learning
classes. After the obligatory education was extended to 12 years in 2012, EFL curricula were
redesigned in accordance with the Common European Framework of Reference for Languages.
In other words, a strong emphasis was put on communication, interaction, and production in the
target language instead of traditional grammar learning and teaching. More importantly, English
became a must class beginning from second grade in the Turkish education system. However,
what factors affect achievement in the learning and teaching processes should be investigated.
In a narrower scope, how FLA impacts those processes remains as an untouched research area
in the Turkish EFL context regarding children.

1.1. Literature review

Anxiety is defined as an emotional state which is experienced by an individual who
feels danger, powerlessness, and tension (Blau, 1955). As an affective state, anxiety can be
categorized into three types as trait, state, and situation-specific. Trait anxiety is seen as an
aspect of personality (Scovel, 1978), whereas state anxiety is an apprehension experienced as a
response to a definite situation at a particular moment (Spielberger, 1983). Situation-specific
anxiety is experienced when the individual encounters specific situations and events (Ellis,
1994). For Horwitz et al. (1986) FLA constitutes a distinct complex of feelings, beliefs,
perceptions and behaviors in relation to classroom language learning. In this sense, Gardner and
Maclintyre (1993) define FLA as an apprehension that is experienced when a situation requires
using a foreign language in which the user is not fully proficient. Thus, it can be inferred that
FLA is under the category of situation-specific anxiety (Aydin, 2008). For Horwitz and Young
(1991), it has three varieties. First, communication apprehension occurs when the learner lacks
mature communication skills while she has mature thoughts and ideas. Second, fear of negative
evaluation is an apprehension towards evaluations by others, when the learner feels incapable of
making a proper social impression. Last, test anxiety is an apprehension towards academic
evaluation, when the learner feels the fear of failing in tests.

Research shows that FLA is directly related to several factors such as inter-personal
relations, learning and teaching contexts, classroom practices, examinations, learners’ beliefs,
perceptions and attitudes towards foreign language learning (Young, 1991). In addition, the
level of teaching materials, learners’ motivation levels, teachers, learners’ perceptions of the
target culture are some of the factors that are related to FLA (Bailey, 1983; Oxford, 1992; Price,
1991; Sparks & Ganschow, 1991; Young, 1990). However, the effects of FLA vary when the
learning process and beneficial and harmful outcomes are considered. In other words, while
research shows that FLA has both facilitating and debilitating influences on the learning
process, there is no consensus on which states, situations or events have the above-mentioned
effects on the process (Aydin, 2008). For instance, on the one hand, research demonstrates that
FLA prevents oral and written production (Steinberg & Horwitz, 1986; Young, 1991), on the
other hand, a moderate level of anxiety results in perfect oral production (Gregersen, 2003).
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Interestingly enough, while some studies reveal that anxiety has no effect on speaking skills
(Gardner et al., 1987; Matsumoto, 1989; Young, 1986), research also indicates that FLA has a
debilitating effect on speaking skills among foreign language learners (Koch & Terrell, 1991;
Phillips, 1992). What is more, whereas FLA decreases the achievement level in the learning
process (Gardner et al., 1987), it triggers mistakes among learners (Gregersen, 2003).

The source of conflicting results regarding the causes and effects of FLA may be related
to the measurement of anxiety levels. Differently from the studies that focused on factors
causing foreign language anxiety and its effects on the learning process, the first study that was
designed to validate a scale was carried out by Horwitz (1986). The Foreign Language
Classroom Anxiety Scale (FLCAS) obtained from the study was first used by Horwitz et al.
(1986) to measure foreign language anxiety. In this study, it was underlined that FLA was
different from anxiety defined in the literature and classified as communication apprehension,
fear of negative evaluation and test anxiety. The FLCAS was used in many studies to measure
in various foreign language contexts since 1986. However, it should be highlighted that this
scale was developed and used for adult language learners.

Nevertheless, the number of studies in the Turkish EFL context is fairly limited. In
addition to this limitation, research in the Turkish EFL context focused on adult language
learners, as previously underlined. Those studies mainly focused on the sources and effects of
anxiety (Aydin et al., 2006), the relationship between anxiety levels of gender (Aydin &
Takkag, 2007; Oztiirk & Giirbiiz, 2013), anxiety effect on achievement (Cakic1, 2016; Dalkilic,
2001) and the relationship between anxiety and the use of technology (Aydin, 2011). In
addition, studies concentrated on the examination of anxiety types as a reflection of situation-
specific anxiety (Aydin, 2008; Koralp, 2005), writing anxiety that is seen as a language skill-
specific anxiety (Atay & Kurt, 2006; Kirmizi & Kirmizi, 2015, Oztiirk & Cegen, 2007; Subasi,
2010) and the role of multilingualism on FLA (Thompson & Khawaja, 2016). As a final note, it
should be emphasized that all of the studies cited above focused on adult language learners in
the Turkish EFL context.

While children feel minimum levels of anxiety while acquiring their first language, their
anxiety levels regarding foreign language anxiety may vary. Nevertheless, in a global scale, the
number of studies on FLA among young foreign language learners is quite limited. Among
those studies, Chan and Wu (2000, 2004) focused on FLA among children and found that
children experienced foreign language anxiety, specifically fear of negative evaluation. In those
studies, personality and parental expectations were also found to be factors that caused foreign
language anxiety. More importantly, the studies conducted by Chan & Wu (2000, 2004)
concluded that teachers considerably had a low level of awareness of FLA among students.
However, these studies have two limitations. First, the FLCAS developed for adult students was
translated and administered to children. Second, as the sample group consisted of Taiwanese
children, intercultural differences were not controlled as a factor.

In the Turkish EFL research context, two studies appeared on FLA among children
(Aydin, 2012; Aydin, 2013). In these studies, it was found that the level of test anxiety among
children was not high. However, anxiety levels were affected by test validity, time limitations,
test length, test techniques, item instructions and learners’ attitudes towards their teachers. In
addition, gender was found to be a significant factor that affected anxiety levels. Those studies
also have certain limitations. First, those studies focused on only text anxiety in terms of the
foreign language learning context, as one of the types of foreign language anxiety. In other
words, communication apprehension and fear of negative evaluation among children were not
explored. Second, the Test Anxiety Scale developed for adult language learners by Sarason
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(1978) was translated into Turkish and administered to children without any moderation and
adaptation. A few studies focused on anxiety among children in the Turkish context (Duman,
2008; Erozkan, 2009; Kogkar et al., 2002). However, these studies did not directly focus on
FLA but test anxiety in a general educational context.

1.2. Overview of the current study

Several reasons guided the current study. First, the results obtained from previous
results show that there has not been any consensus on sources, reasons, and effects of anxiety in
a foreign language learning context. Second, while research demonstrates that a high level of
FLA has both facilitating and debilitating effects on achievement in the foreign language
learning process, there are no data on the mentioned issue in the Turkish EFL context regarding
children. Third, in both global and national context, studies have mainly focused on adult
learners, while there is a very serious lack of research concentrating on FLA among children.
For those reasons, this study aims to examine the levels of communication apprehension, fear of
negative evaluation and test anxiety among children. To conclude, the study asks three research
guestions:

1. What is the level of communication apprehension among children?
2. What is the level of fear of negative evaluation among children?
3. What is the level of test anxiety among children?

2. METHOD
2.1. Participants

The sample group in the study consisted of 494 Turkish EFL learners enrolled at
primary and secondary schools of Balikesir, a city in the Marmara Region in Turkey. Of the
participants, 238 (48.2%) were girls and 256 (51.8%) were boys. Their mean age was 9.82
falling within the age range between seven and 12. The sample group consisted of 91 (18.4%)
second, 98 (19.8%) third, 87 (17.6%) fourth, 80 (16.2%) fifth, 86 (17.4%) sixth and 52 (10.5)
seventh graders. The rationale behind choosing the sample group was that all of the participants
were under their puberty and had obligatory English classes. It should be added that English is a
must class taught a two-hour class for the 2™ and 3" graders and four-hour class for 4", 5™, 6"
and 7" graders. It should also be noted that all classes mainly have been oriented to
communication and interaction after several radical changes in 2016.

2.2. Instruments

The data collection instruments consisted of a background questionnaire and the
CFLAS adapted by Aydin et al (2016a) from Horwitz’ (1986) FLCAS. The adaptation process
included translation (2016a), simplification, moderation, pilot study of validation (2016b) and
validation of the scale (2016c) consisting of 20 items. The rationale behind the scale adaptation
instead of developing a new survey was that FLCAS developed by Horwitz (1986) was
validated and mostly mainly preferred by researchers who focused on FLA. As a note, after a
principal component analysis and the Varimax method were carried out, two items that were not
functioning were removed from the scale. The background questionnaire gathered demographic
information on the participants including their birth date, gender, and grade. To conclude, the
CFLAS consisted of 18 questions in relation to foreign language anxiety in participants’ native
language, Turkish. Each response in the scale included facial expressions from one to five
(1=very unhappy, 2=unhappy, 3=neither happy nor unhappy, 4=happy, 5=very happy), as can
be seen in Figure 1.
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1. How do you feel,

when you speak in

your English class?

Figure 1. A sample item and facial expressions in the scale

2.3. Procedure

As measurement of children’s behaviors in a research context is a problematic and
complex area due to cultural elements, various research settings and low level of language
proficiency in the target language, a four-step model was followed in the study. First, the
FLCAS developed by Horwitz (1986) was translated from English to Turkish by five translators
in blind sessions. Then, the translators unified the Turkish version of the scale in a three-tour
panel. The English version of the scale was administered to 85 EFL learners at an advanced
level of target language proficiency. Next, after four weeks, the Turkish version of the scale was
administered to the same participants. Both versions of the scale obtained reliability (r=0.77 for
the English version; r=0.85 for the Turkish version) and validity (% of Variance = 67.19 for the
English version; % of Variance = 73.59 for the Turkish version). In the second phase, each of
the items in the scale was simplified in accordance with conceptual and linguistic developments
of the related age group. For this, the panelists discussed each of the items in three tours of the
panel and reached a consensus regarding intelligibility and response among children. Then,
individual and group drama activities, interactional games and progressive drama techniques
were used to explore how children perceived the items in the scale. The sample group of the
step consisted of 174 primary and elementary students. After the investigation of the visual and
audio recordings by the panel members, they reached a consensus in terms of the intelligibility
of the scale by children. In the third step, the moderated version of the scale was administered to
174 children for the pilot study of reliability and validity. At the end of this process, the scale
consisting of 25 items was found to be reliable and valid (r=0.85; % of variance=59.83). In the
final stage, the scale was administered to 470 children. The scale consisting of 20 items was
found to be reliable and valid (r=0.85; % of variance=48.40).

The background questionnaire and the CFLAS were administered to the participants
during first semester of the academic year of 2015-2016. After obtaining an ethical clearance
from the Ethics Council of Social and Educational Sciences of the Graduate School of Social
Sciences of Canakkale Onsekiz Mart University and a written permission from the authorities of
Ministry of Education, research ethics, the purpose and significance of the research and
methodology were explained to the participants, school administrators, teachers and the
participants’ parents. Then, the students were invited to participate in the study.

The data collected were analyzed using the SPSS software. First, the reliability
coefficient of the scale and total variance were computed. The reliability coefficient was
calculated in Cronbach’s Alpha indicating a high level of reliability (r=0.78). For the sub-scales,
the reliability coefficients were found to be 0.79 for communication apprehension, 0.74 for fear
of negative evaluation and 0.74 for test anxiety. The total variance of the scale showed that the
scale was valid for measuring the level of FLA among children (% of the variance= 48.58).
After obtaining reliability and validity of the scale, descriptive statistics were presented. For this
purpose, the frequencies, mean scores and standard deviations were calculated.
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3. RESULTS

The findings obtained from the study are divided into three subsections: First, findings
on communication apprehension were given. After presenting findings on fear of negative
evaluation, results regarding test anxiety were noted.

3.1. Communication apprehension

As it is shown in Table 1, within the context of communication apprehension, the data
indicated that children had both high and low anxiety levels in terms of certain items. First of
all, they reflected that they felt very happy when they spoke to a native speaker of English
(X =3.79). They also expressed that they generally felt happy when their teachers called them in
their English classes (X =3.76). Participants stated that they felt quite happy while they were
speaking English in the class (X =3.46). Second, the results demonstrated that children felt
neither happy nor unhappy regarding only one item in the scale. They stated that they were
neither happy nor unhappy when they saw there were many rules to learn to speak English
(X =2.72). Third, findings showed that children felt high levels of anxiety at the time of
uncertainty and inadequateness. In other words, they stated that they felt mostly unhappy when
they had to speak without any preparation in language classes (X =2.17). Furthermore, they
stated that they felt very unhappy when they did not understand what the teacher was saying in
English (X =2.06). It can be concluded that children experienced low, moderate and high levels
of communication apprehension in accordance with various factors mentioned above.

Table 1. Communication apprehension among children

Frequency (%)
2 25
g gg =Y c
5 £ & <8 S TS
] S o s E > = S =
£ > 2 =2 5 > s 2=
2 o c T 5 S o %’ S 8
ltems > -} Z c I > (7]
How would you feel if you spoke to a
native speaker of English? 491 116 81 201 205 397 379 269
How do you feel when your teacher calls 291 84 6.9 296 244 377 376 1.26

you in your English classes?

How do you feel while you are speaking
English in the class? 493 110 126 243 239 282 346 131

Howdo you feel when you see thereare g, 935 597 995 144 122 272 1.30
many rules to learn to speak English?

How do you feel when you have to speak

without any preparation in English classes? 492 374 283 215 59 69 217 119

How do you feel when you don’t

unde_rstandwhattheteacher|ssay|ng|n 492 353 321 274 24 28 206 0.90
English?
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3.2. Fear of negative evaluation

Regarding the fear of negative evaluation, the data presented in Table 2 shows that
children experience at two different levels of anxiety. First, judging from certain items of the
scale, participants showed low anxiety levels. First, the participants stated that they felt mostly
very happy when they volunteered answers in English classes (X =4.25). Similarly, they
remarked themselves as mostly very happy when they were given a chance to speak in their
English classes (X =4.10). They also stated that while they were speaking in English in front of
their classmates, they had a low level of anxiety (X =3.55). Second, findings indicated that the
participants had a high level of anxiety regarding certain items. For instance, participants mostly
seemed anxious when they did not understand what the teacher was correcting in the classroom
(X =2.20). Results also demonstrated that they had a high level of anxiety when the participants
made mistakes in English classes (X =1.83). They also felt anxious when the other students
laughed at them while they were speaking in English (X =1.60). To concluded, children
experienced low and high levels of fear of negative evaluation.

Table 2: Fear of negative evaluation among children

Frequency (%)

2 2 5.
e g& 2 c
- = > < © [} T o
[ = o  C [ = .=
o =} o [T > = [+ E
E > £ £ & =2 § £=
2 5] [ T 5 < 5] % S
Items > o} Z c I > w0
How do you feel when you volunteer 494 40 16 156 231 557 425 104

answers in English classes?

How do you feel when you are given

a chance to speak in your English 493 6.1 4.9 152 211 527 410 119
class?

How do you feel while you are
speaking English in front of your
classmates?

490 108 8.8 253 249 302 355 130

How do you feel when you don’t

underst_andwhattheteacher|s 491 271 344 316 49 20 220 096
correcting?

How do you feel when you make
mistakes in English class? 493 451 318 197 20 1.4 183 091

How do you feel if other students
laugh at you while you are speaking

English? 493 651 183 116 1.2 3.8 1.60 1.00

3.3. Test anxiety

Values presented in Table 3 demonstrate that the participants experience at low,
medium and high levels of anxiety regarding various items. First, for the items showing low-
level anxiety, students felt confident about participating in English class (X =4.72) and English
exams (X =4.71) when they were well-prepared. Second, one item regarding test anxiety
indicated that students felt moderately anxious. That is, they felt moderate levels of tension
when they were taking English exams (X =3.20). Third, three items showed high levels of
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anxiety among children. For example, they felt anxious when they were asked questions when
they were unprepared ( X =1.81). They were also anxious when they forgot things they knew
while speaking (X =1.77). They stated that they were quite uncomfortable (X =1.51) with the
thought that they might fail English class. In conclusion, children suffered from test anxiety at
low, moderate and high levels in accordance with various factors.

Table 3: Test anxiety among children

Frequency (%)

= s

g g

> > 'S

S oy > 4

£ £ g =

§ S & =2 g B
o > o o 5 > = ©
E > 2 =5 & » § g
> c T € ] ] L S
z > O Z25 T > = n

Items

How do you feel when you are well prepared 493

for English class? 849 472 0.79

N
EaN
=
o
N
o
o)
©

Howdoyogfeelwh_enyouarewellprepared 494 20 10 40 100 830 471 077
for an English examination?

How do you feel when you have English
examinations? 494 134 158 289 215 204 320 1.30

How do you feel when the English teacher
asks a question which you haven’t prepared in 492 482 306 157 33 22 181 0097

advance?

How do you feel when you forget things you
know in your English class? 493 485 313 166 24 12 177 0.90

How do you feel if you fail in English
classes? 494 66.4 213 9.3 14 16 151 0.85

4. CONCLUSIONS and DISCUSSION

Four conclusions were drawn from the study. First, children who learn EFL do not
experience FLA when they are well-prepared for their English classes and examinations. In
addition, they do not feel anxious when they volunteer in their classes and speak English to
native speakers and teachers and classmates. However, children perceive that examinations and
grammar-based language activities are the reasons of a moderate level of anxiety. Children also
experience a high level of anxiety when teachers’ corrections are understandable. They also
have a high level of anxiety when they do not understand what their teachers say in English.
Unpreparedness before speaking, fear of making mistakes, unfamiliar topics, and negative
comments from other students and fear of failing are the sources of a high level of FLA among
children. Second, in terms of communication apprehension, communication with native
speakers, teachers, and classmates does not constitute anxiety. However, grammar activities
carried out in classes cause a moderate level of communication apprehension among children.
To add, unpreparedness to speak and understandable corrections made by teachers are strong
sources of communication apprehension. Third, regarding fear of negative evaluation, children
do not experience anxiety when they speak voluntarily in English classes. On the other hand,
fear of making mistakes, teachers’ corrections that are not clear and other students’ negative
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reactions while speaking are strong sources of fear of negative evaluation. Fourth and last,
regarding test anxiety, children have a low level of anxiety if they are well-prepared to their
examinations. Yet, they experience at a moderate level of anxiety during their examinations. In
addition, they experience a high level of test anxiety during oral examinations. As a final note,
the thought of failing among children is a strong source of test anxiety.

Some practical recommendations regarding the conclusions of the study can be noted.
First, as preparedness to classes and examinations is an anxiety-reducing factor, EFL teachers
can focus on individual learning and study skills regarding preparing their students for their
classes. In this sense, they can develop strategies to guide their students about how to prepare
the students for their classes and examinations. Second, as children perceive that grammar-
based language teaching constitutes a considerable factor, teachers may avoid teaching grammar
and making grammatical explanations (Harmer, 1991). Instead, they can use games, songs and
communicational and interactional activities in their language classes. Third, EFL teachers can
pay attention to the voluntariness of their students to reduce anxiety. That is, they cannot force
the ones who are not ready to speak in front of their classmates and avoid understandable
corrections (Harmer, 1991). In other words, teachers’ corrections need to be balanced in terms
of children’s linguistic, cognitive and mental developments. For this purpose, smooth and gentle
corrections can be performed in communicational activities rather than direct corrections.
Fourth, teachers may inform their students about mistakes in the language learning process. In
other words, teachers can impose on their students that mistakes are a natural part of the
learning process. Fifth and last, as students think that fear of failure is a strong source of
anxiety, teachers need to find alternative ways of testing and measurement activities such as
portfolios and projects. In addition, they can make clear explanations, prepare clear instructions
in oral and written examinations and pay attention to the content validity of the tests they
administered.

Speaking broadly, it should be stated that EFL teachers should gain a cognitive and
pedagogical perspective with respect to the sources and effects of foreign language anxiety. In
other words, it is evident that they need not only gain information about FLA but also raise
awareness and experience in relation to foreign language anxiety. They can also develop
strategies for relating different elements together into a coherent whole for reducing the levels
of anxiety among their students. It should be implicated that the internalization of the teaching
profession will initiate their professional developments. For this purpose, instruction in in-
service and pre-service programs can broadly focus on teaching to children and specifically
concentrate on how to reduce anxiety among children.

A final note can be added regarding curriculum developers. As the study concluded that
grammar-based language teaching and examinations are the strong reasons of FLA among
children, curricula and language programs should be reorganized in terms of the place of
grammar and examinations. For this purpose, first, language teaching programs should mainly
concentrate on communicational and interactional activities in accordance with children’s
linguistic, mental, physical and cognitive developments. In other words, games, songs and
drama activities should have the main portion of the teaching process. Second, traditional
written and oral examinations should replace with classroom performance, portfolios, projects
and homework. In other words, curricula should be revised in terms of central and teacher-made
examinations to reduce their magnitude in the testing and evaluation system not only in the
Turkish educational context but also in a global sense.

One of the limitations of this research was that the participants were restricted to 494
Turkish EFL learners enrolled at primary and secondary schools. The scope of the study was
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limited to the descriptive data obtained from a background questionnaire and CFLAS adapted
by Aydin et al (2016a; 2016b; 2016c). The data included Turkish children’s perceptions of FLA
levels in terms of communication apprehension, fear of negative evaluation and test anxiety.
Further research focusing on other factors that could affect the levels of FLA is warranted
qualitatively and experimentally for a deeper understanding of FLA among children. Studies
should also focus on how teachers perceive FLA among children. To conclude, it is relatively
evident that more research is needed to determine the problems facing children with respect to
FLA. Last, research should focus on anxiety related issues in various cultural and educational
settings.
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Uzun Ozet

Kaygi, yabanci dil 6grenme siirecini dikkate deger bir olciide etkileyen &nemli bir
degiskendir. Ancak yapilan c¢alismalarin sonuglari, yabanci dil kaygisinin kaynaklar1 ve
sonuglari hakkinda bir uzlasi1 gostermemektedir. Daha 6nemli bir nokta ise yabanci dil 6grenme
baglaminda kaygiya odaklanan galismalar, cogunlukla yetiskin dgrenciler ilizerine yogunlagmus;
yabanci dil 6grenen ¢ocuklar arasindaki kaygi, arastirma baglaminda yeterli ol¢iide dikkat
cekmemistir. Tiirkiye’de 6zellikle 2012 yilindan sonra yabanci dil 6gretimi alaninda 6nemli
degisikliler olmus bu baglamda yabanci dil 6gretimi ikinci sinif diizeyine ¢ekilmis ve miifredat
ise dilbilgisi 6gretimi yerine hedef dilde iletisim, etkilesim ve {iretim iizerine yogunlasmustir.
Ancak cocuklarda yabanci dil 6gretimi ve 6greniminde hangi etkenlerin basariy1 etkiledigi
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konysundaki arastirmalarin sayisi oldukga yetersiz kalmistir. Daha dar bir odakla bakildiginda
ise Ingilizceyi yabanci dil olarak 6grenen gocuklarda kayginin 6gretme ve 6grenme siireglerini
nasil etkiledigi konusunda ciddi anlamda arastirma eksikligi géze ¢arpmaktadir.

Mevcut calismanin arka planini iic temel nedene dayandirmak olasidir. Oncelikle, yabanci
dil 6grenme baglaminda yapilan ¢aligmalar, kaygimin kaynaklari, nedenleri ve etkileri iizerine
bir uzlasi gostermemektedir. ikinci olarak, arastirmalar, kayginin 6grenme basarisi iizerinde
hem yararli hem de zararl etkileri oldugunu géstermekle birlikte, gerek kiiresel gerekse ulusal
dlcekte cocuklarda yabanci dil kaygisinim etkileri {izerine veri bulunmamaktadir. Ugiincii ve son
olarak, kaygi odakli calismalar c¢ogunlukla yetiskin Ogrenciler iizerine odaklandigindan,
cocuklarda kaygi, arastirma baglaminda ciddi bir sekilde ihmal edilen bir alan olarak karsimiza
¢ikmaktadir. Bu nedenlere dayanarak, mevcut ¢alisma; kaygimin bilesenleri olan olasi iletisim
korkusu, olumsuz degerlendirme korkusu ve sinav kaygismnin Ingilizceyi yabanci dil olarak
Ogrenen ¢ocuklarda karsilasilan diizeyleri agiga ¢ikarmayi amaglamaktadir.

Calismanin drneklem grubu, Balikesir 11 Merkezinde 6grenim goren 494 ilk ve ortaokul
ogrencisinden olusmaktadir. Yedi ve 12 yas araligindaki 6grencilerin yas ortalamasi 9.82 olup,
katilimcilarin % 42’si kiz, % 51.8°1 erkek 6grenciden olusmaktadir. Katilimeililar, ikinci,
ticlincii, dordiinct, besinci, altinci ve yedinci smif 6grencileridir. Calismada veri toplama araci
olarak Cocuklarda Yabanci Dil Kayg1 Olcegi uygulanmistir. Ayrica ¢ocuklarin yas, cinsiyet ve
simuf bilgilerini sorgulayan bir arka plan anketi de uygulanmistir. Onsekiz maddeden olusan
Olgek, birden bese kadar degerler karsiliginda yiiz ifadelerinden olusmaktadir. Anket ve olgek,
2015 — 2016 Egitim — Ogretim Yilinmn giiz doneminde uygulanmistir. Uygulama 6ncesi alinan
Etik Kurul Belgesi ve 11 Milli Egitim Miidiirliigii Yasal izin Belgesi uyarinca, calismanin amaci
ve Oonemi ve yontemi ile etik kurallar hakkinda okul yoneticilerine, 6grenci velilerine ve
katilimcilara bilgi verilmistir. Goniillillik esasina goére saglanan katilim sonrasi, oncelikle
toplanan verinin giivenilirligi ve toplam degiske analizi yapilmis, 6lgegin gegerli ve giivenilir
oldugu bulgusuna dayanarak, betimsel analiz gerceklestirilmistir. Bu amagcla, yiizdelik frekans,
aritmetik ortalama ve standart sapma gibi merkezi egilim 6lgiileri hesaplanarak, elde edilen
degerler, tablolar halinde sunulmustur.

Calisma sonucunda su sonuclara ulasilmistir: Oncelikle Ingilizceyi yabanci dil olarak
ogrenen c¢ocuklar, hazirlikli geldikleri derslerde ve sinavlarda yabanci dil kayginini
hissetmemektedirler. Ek olarak, c¢ocuklar; yabancilar, 6gretmenleri ve simif arkadagslari ile
goniillii konugma etkinliklerinde de yabanci dil kaygisi duymamaktadirlar. Ancak, sinavlar ve
dilbilgisi kaynakli yabanci dil 6grenme, ¢ocuklarda i1limli bir diizeyde kaygiya neden
olmaktadir. Cocuklar, ayn1 zamanda anlasilmas1 zor 6gretmen diizeltmeleri nedeni ile de kaygili
hissetmektedirler. Benzer sekilde, 6gretmenin hedef dilde séylediklerinin anlasilamamasi
durumu da yiiksek diizeyde bir kaygi kaynagi olarak deneyimlenmektedir. Hazirliksiz konusma
yapma, hata yapma korkusu, asina olunmayan ders igerigi ve konulari, akranlarin olumsuz
yorumlart ve basarisiz olma korkusu, c¢ocuklarda yiiksek diizeyde kaygi doguran diger
etkenlerdir.

Calismada elde edilen sonuglara dayanarak, bir takim &neriler sunulmustur. Oncelikle,
yabanct dil 6gretmenlerinin bireysel 6grenme iizerine odaklanmalari, sinavlara ve derslere
hazirlik asamalarinda gergekli ve uygulanabilir stratejileri gelistirmeleri ve dilbilgisi temelli dil
ogretiminden kagmmalari dnerilmigtir. Ogretmenlerin ayrica goniillii katilimi esas almalari ve
anlagilmas1 zor diizeltmeler yapmamalar1 da onerilmektedir. Son olarak, gretmenlerin hata
diizeltmelerine yonelik olarak stratejiler gelistirmeleri gerektigi de vurgulanmaktadir. Daha
genis bir bakis acict ile yabanci dil 6gretmenlerinin yabanci dil kaygisinin kaynaklari ve
etkilerine dayali olarak bilissel ve pedagojik perspektif kazanmalar1 gerekmektedir. Miifredat
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gelistiriciler ve politika belirleyiciler ise dilbilgisi tabanli 6gretme etkinlikleri ile sinav merkezli
ogrenme yerine alternatif etkinlikler {izerine yogunlagmalidir. Bu amagla, 6ncelikle miifredat ve
programlar, iletisim, etkilesim ve iretim {izerine yogunlagmali; ¢ocuklarin dilsel, mental,
fiziksel ve biligsel gelisim asamalar1 dikkate alinarak, oyun, sarki ve drama etkinliklerine yer
vermelidirler. Geleneksel yazili ve sozli smavlarin agriliklart hafifletilerek performans
degerlendirilmesi, proje ve 6dev c¢aligmalari ile portfolyo tutulmasi gibi alternatif 6lgme ve
degerlendirme araglarina agirlik verilmesi 6nerilmektedir.

Calismanin bir takim smirliliklari da bulunmaktadir. Oncelikle ¢alismanin Srneklem
grubu, ingilizceyi yabanci olarak 6grenen 494 gocukla sinirlidir. Calismadan elde edilen veriler,
Cocuklarda Yabanci Dil Kaygi Olgeginin uygulanmasi sonucu elde edilen betimsel veri ile
siirhidir. Toplanan veri ayn1 zamanda yabanci dil kaygisinin bilesenleri olan iletisim korkusu,
olumsuz degerlendirilme korkusu ve sinav kaygisi ile ilgili bulgularla siirlidir. Sonraki
arastirmalarin, ¢ocuklarda yabanci dil kaygi diizeylerini etkileyen degiskenler {izerine
odaklanmasi Onerilmektedir. Calismalar, ayn1 zamanda cocuklarda yabanci dil kaygisinin
Ogretmenler tarafindan nasil algilandigi konusuna da odaklanmalidir. Son olarak, sonraki
calismalar, cocuklarda yabanci dil kaygisimin farkli kiltirel ve egitimsel baglamlarda
irdelenmesi tizerinde de odaklanmalidir.
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