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1. INTRODUCTION

Counseling is a professional relationship aiming to help individuals, groups, and families attain mental health, well-being,
academic, and career goals (ACA, 2016). It has a theoretical background and is maintained through structured sessions
(Gladding, 2013). To provide this help effectively, counselors are expected to have received “supervision”, which is an important
part of their training process. As Hart (1982) and Blocher (1983) argue, the supervision process aims to enhance the quality of
counselors’ professional behaviors and ensure their professional improvement through supervisors’ careful examination of the
counseling experiences of counselors/trainee counselors. Counselors with “effective counselor characteristics” who have
“received qualified supervision through effective supervisor behaviors” are expected to have positive feelings toward and be
satisfied with their profession and enjoy “professional pride”. Moreover, they are also expected to attain happiness and “job
satisfaction” by enjoying their production during professional practice.

Counselors work in professions such as school counseling, mental health counseling, career counseling, family and marriage
counseling, and rehabilitation counseling (Kaya & Sari, 2018). Despite this variety, most of the counselors who graduate from
counseling and guidance programs in Turkey are employed as “school counselors” in educational institutions (Kozan, 2020).
Therefore, the researchers conducted this study with school counselors. School counseling is a help service that improves
students’ ability to assume responsibility for the decisions they make from among the choices they have and to accept the results
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of their choices (Arfasa & Weldmeskel, 2020). This service creates an important opportunity for students to gain the ability to
cope with their educational, personal, social, and professional needs (Neyland-Brown et al., 2019). School counselors who have
adequate physical resources, time, and qualifications and can offer necessary interventions in a timely manner when performing
their services create change in students’ academic performance, behavioral problems, and negative actions like dropout
(Paolini, 2019; Scholl, McGowan, & Hansen, 2013). On the other hand, school counselors experience diverse problems when
carrying out their services, which include prejudiced attitudes toward guidance and counseling services and lack of knowledge
and cooperation on the part of administrators and teachers, not clearly defined job definition, the title problem, overcrowded
student population, unrealistic expectations, and uncaring and uncooperative parents, physical impossibilities, lack of time, and
appointments from outside the field (Erdur-Baker & Cetinkaya, 2007; Tuzgol-Dost & Keklik, 2012).

1.1. Statement of the Problem

Counseling is among the professions that offer psychological help. A counselor who carries out mental health services is a
counseling specialist who provide clients with psychological help (Patterson & Welfel, 1994; Gladding, 2013). For effectiveness,
it is vital for counselors to be able to offer qualified counseling services (Corey, 2008; Hackney & Cormier, 2008; Seker, 2019).
And their ability to offer qualified mental health services depends on their feelings of professional pride and satisfaction in
practice and having the required knowledge and skills about their profession (Crutchfield & Borders, 1997; Furr & Caroll, 2003;
Meydan, 2014; Yiiksel-Sahin, 2018). Supervision received during university years and the supervision environment play a
critical role in counselors’ professional knowledge and skills (Larson and Daniels, 1998). Supervision services offered for
practical courses during college training significantly contribute to the development of a professional identity for trainee
counselors (Marini & Stebnicki, 2008).

Supervision is a support service offered to the trainees of helping professions to help them improve their professional
knowledge and skills (Watkins, 1997; Corey et al., 2014). In counselor training, supervision is defined as a process based on
oversight through which experienced and well-trained professionals provide other professionals with less experience and
training with support in preparing for professional practice, enriching their practicum experiences, improving themselves
professionally, and maintaining clients’ well-being (Bernard & Goodyear, 2009; Hart, 1982; Horrocks & Smaby, 2006). In
addition, supervision practices ensure upholding the quality of counseling and professional standards, so it is a crucial factor to
have certain standards in place for supervision offered during university training (Seker, 2019). The Council for Accreditation
of Counseling and Related Programs (CACREP), which accredits counselor training programs in the US, has identified certain
standards for supervision practices carried out in counseling programs. These standards for professional practice set forth by
CACREP (2016) involve requirements for three stages, which are prepracticum, practicum, and internship. These standards
require a minimum of 100 hours of supervised counseling sessions for the practicum stage, of which at least 40 hours should
be conducted with actual clients, to be followed by 600 hours of supervised counseling internship, of which 240 hours should
be direct service with actual clients. Moreover, throughout practicum and internship, counselors are supposed to participate in
one hour per week of individual or triadic supervision and an average of 1% hours per week of group supervision on a regular
basis. Creation of such criteria testifies to the importance that is attributed to the supervision process in counselor training.

It is important for supervisors to follow a supervision model in supervision training so that they can conduct practicum
systematically (Erkan-Atik, Arici, & Ergene, 2014). The supervision model used by the supervisor serves as a theoretical guide
in selecting the supervision methods and techniques, organizing the knowledge and skills to be acquired by the trainee
counselors, and assessing them (Borders & Brown, 2005). Supervision models include psychotherapy-based models such as
psychodynamic, behaviorist, and cognitive supervision, as well as developmental supervision models and social role models
(Bernard & Goodyear, 2014). Given the lack of a common understanding about the supervision processes offered in the
counselor training in Turkey and the differences among the course instructors in the knowledge and qualifications pertaining
to individual counseling and supervision, prioritizing support for supervisor training seems critical. Clearly, both the need for
supervision in counselor training and the question of how to structure the supervision process require paying attention to
supervisor training (Kogyigit-Ozyigit & Isleyen, 2016).

Clearly, supervision practices play a key role in counselor education (Beutler et al., 2004; Milne, 2007). A faculty member who
provides supervision in counselor education is termed as supervisor (Atik, 2017). During supervision process, the supervisor
supports the development of trainee counselors through a relational intervention process based on oversight and feedback;
safeguards the well-being of trainee counselors and clients; and ensures that the counseling process is carried out within the
boundaries of ethical principles (Bernard, 1979; Bernard & Goodyear, 1998; Meydan 2014). In this process, supervision and
feedback from the supervisor should be clear, tangible, and systematic, aiming to improve, support, and meet the needs of the
counselor. In addition, a supervisor should bolster the professional development of trainee counselors, collaborate, and build a
purposeful relationship with them, and be aware of various relational factors (Borders et al., 2014; Bordin, 1983; Campbell,
2000). In a similar vein, Ronnestad and Skovholt (1993) note that the supervisor’s attitude and relationship with the supervisor
is an essential criterion for the effectiveness of supervision. Haynes, Corey, and Moulton (2003) identified the purpose of
supervision practices as supporting the professional development of trainee counselors, keeping their knowledge and skills
under supervision through counseling practices, enhancing their self-control, and safeguarding clients’ well-being. Obviously,
supervision practices and supervisor behaviors play a critical role for the acquisition of professional skills in counselor
education (Giordano, Clarke, & Borders, 2013; Morran & Stockton, 1980; Voltan-Acar, 2009). It increases counselors’
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effectiveness to reinforce theoretical information presented during university education with practical experience and provide
trainee counselors with qualified supervision (Mayfield, Kardash, & Kivlighan, 1999; Bernard and Goodyear, 2014). Ozyiirek
(2009) highlighted the importance of giving counselors the opportunity to put their theoretical information from their
university education into practice for them to feel more competent and be more effective. Offering qualified practical
experiences during university years will ensure improving cognitive and therapeutic skills and training effective counselors
(Borders & Brown, 2005; Carroll, 2014; Hodges, 2011).

The number of studies on the supervision process provided in the guidance and counseling education in Turkey is limited. In a
study that examines the supervisees’ opinions about the practicum process, Kurtyilmaz (2015) found that the trainee counselors
experienced confusion, fear, anxiety, tension, and curiosity about the process. In the study, the students’ fear and anxiety are
attributed to their ambitions to become professional and effective counselors and to manage their counseling skills. Still, the
trainee counselors expressed positive opinions about the impact of the supervision process upon their skills. Ulker-Tiimlii
(2019) analyzed the effect of group supervision based on discrimination model on the self-efficacy of the trainee counselors in
a master’s program. She observed that at the end of the process, the trainees’ self-efficacy improved as their counseling
performance skills, cognitive counseling skills, professional behaviors, and self-awareness enhanced. In addition, they had
decreased anxiety about the supervision process. In another study on the supervision relationship in counselor training, Meydan
and Kogyigit-Ozyigit (2016) argued that supervision training is a critical component of counselor training and the supervision
relationship between the supervisor and supervisee is a key factor in the supervisee’s professional development. As the
literature clearly demonstrates, both the supervision process and the relationship with the supervisor plays a crucial role in
counselors’ professional development.

Effective counselor characteristics are defined as having an intellectual background, self-awareness, observation and
assessment skills, and practical experience (Sommers-Flanagan & Sommers-Flanagan, 2015). Yet, there are various definitions
of effective counselor characteristics in the literature. Corey (2008) describes effective counselors as helping or therapeutic
individuals who establish and maintain therapeutic relationships with their clients, apply counseling skills and interventions in
accordance with clients’ needs, and are able to control their responses originating from their personal life. Eryllmaz and Bek
(2018) characterize effective counselors with a certain set of characteristics, including attachment with the client, executing the
process in a scientific manner, forming therapeutic conditions and use of skills, being supportive, changing the client’s
perspective, involving the counselor’s positive personality traits into the process, maintaining a high level of counselor
motivation, being emotionally comfortable, having an impressive tone of voice, being comforting, taking a close interest,
effective listening, exploring the causes of problems and carrying through the process. On the other hand, Hackney and Cormier
(2008) listed effective counselor characteristics as self-awareness and understanding, mental health, understanding the effects
of ethnic origins and cultural factors on oneself and others, being open-minded, objectivity, competence, reliability, and having
charm in interpersonal relations. Neukrug (2016) identified empathy, unconditional acceptance, sincerity, adopting the well-
being perspective, having cultural competence, personal factor, adopting and observing a certain theoretical model, self-
competence, and cognitive complexity among the counselor traits that influence the therapeutic relationship between the
counselor and the client. According to Cormier and Cormier (1991), effective counselor characteristics consist of intellectual
competency, energy, flexibility, support, goodwill, and self-awareness. Intellectual competency in this context is defined as a
counselor’s ability to think fast and creatively and constant desire to learn. Energy refers to maintaining efficiency and vitality
for a counselor even if s/he holds successive sessions with multiple clients throughout the day. Flexibility is the ability of
counselors to use the skills, techniques, methods, and theories that are suitable for each client when they are faced with different
clients and problems in their practice. Support refers to a counseling process in which the counselor encourages his/her clients
to make their own decisions, instils hope in the clients, and accepts them as they are. Goodwill denotes a counselor’s attempts
to carry out the counseling process in line with ethical principles and to prioritize the client’s interests. Finally, self-awareness
refers to the counselor’s awareness of his/her own personality traits, including the boundaries of his/her own perceptions,
expectations, and weakness and strengths.

Itis a key factor for a counselor to possess effective counselor characteristics for an effective and successful counseling process
(Hackney & Cormier, 2008; Voltan-Acar, 2013; Yiiksel-Sahin, 2018). Furthermore, as Larson et al. (1999) argue, counselors’
professional interest and devotion increase when they can practice as effective counselors. A counselor is said to have
professional pride if s/he has awareness about the profession and its requirements and has positive feelings toward his/her
chosen profession (Emerson, 2010; Jae-Jin et al,, 2019). In their professional counselor identity model, Remley and Herlihy
(2007) categorized professional pride as a dimension of professional identity and defined professional pride for a counselor as
having positive feelings toward their career, appreciating the history of the profession and its underlying philosophy and beliefs,
and communicating proudly with others about their profession. The feeling of pride for one’s profession is based on
appreciation of the profession’s history, devotion to current practices, and a firm belief in future development of the profession
(Vacc & Loesch, 1987; VanZandt, 1990). Counselors’ perceptions about their profession, their appreciation of counseling as a
result of their professional knowledge and skills, and professional advocacy are all regarded as requirements of professional
identity (Haverkamp, Robertson, Cairns, & Bedi, 2011; Myers, Sweeney & White, 2002). Similarly, Gray (2001) describes
professional pride as a keystone of professional identity. Being proud of one’s profession will both help sustain social
recognition for the profession and increase job satisfaction for professionals.
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It is another essential factor for counselors to experience professional pride in their practice as they have received effective
supervision, possess adequate professional knowledge and skills through the help of their supervisors, have positive feelings
about being a member of the profession, and proudly participate in working life. A person is expected to be satisfied with their
profession as long as they fulfill their job requirements, have positive feelings, thoughts, and attitudes about their profession,
can meet their needs, have a professional environment that fits their personal characteristics, earn monetary gains from the job,
and produce something (Arisoy, 2007; Galanou, Georgakopoulos, Sotiropoulos, & Dimitris, 2010; Simsek-Akgemci & Celik,
2007). As a concept, job satisfaction is defined as what the members of a profession feel and think about their profession as a
whole and the congruence between a person’s expectations and the benefits and opportunities of the job (Barnett and Miner,
1992; Landy, 1978). Locke and Latham (1990) defined job satisfaction as positive emotional assessment of one’s job and
professional experiences and feeling satisfied with one’s job. In another definition, job satisfaction is one’s personal evaluation
of the conditions in his or her workplace and the results s/he has obtained through job performance (Schneider and Synder,
1975). Job satisfaction fulfilment might be characterized as a worker’s emotional state which covers the total scope of feelings
from good to negative (Adamopoulos & Syrou, 2022). People inevitably expect to meet some of their physical, social, and
psychological needs through their job, which occupies a large portion of their daily life. If the job fails to meet such needs, then
the employee becomes dissatisfied with the job and thus might develop physical and mental problems. Continuing to work in
the presence of such problems may lead to a decrease in employee performance, efficiency, and motivation and the person’s
overall may be adversely affected (Adamopoulos & Syrou, 2022; Dua 1996; Matrunola, 1996; Saari & Judge, 2004; Wibowo &
Sumartik, 2022).

Counselors will harbor positive feelings toward their profession and have job satisfaction when they actively use their
knowledge and skills and practice as an effective counselor (Emerson, 2010; Daniel & Larson, 2001; Haverkamp et al.,, 2011;
Jae-Jin et al., 2019; Wiggins & Weslender, 1986). The literature contains research on counselor supervision (Lambert & Ogles,
1997; Ozyiirek, 2009; Sivis Cetinkaya & Karairmak, 2012; Meydan, 2014; Hill et al., 2016), effective counselor characteristics
(Smith, 2004; Halinski 2009; ikiz & Totan, 2014; Eryilmaz & Bek, 2019; Heinonen & Nissen-Lie, 2020), counselors’ professional
pride (Emerson, 2010; Giimus, 2017; Apakay & Karairmak, 2019), and counselors’ job satisfaction (Uslu, 1999; Baggerly &
Osborn, 2006; Umay, 2015; Francis, Oswald, & Neyland-Brown, 2018; Patton, 2019; Fye, Schumacker, Rainey & Miller,2022).
On the other hand, there is a scarcity of research on the behaviors of counselor’s supervisors and their professional pride. Thus,
the present study holistically explores the relationships between supervisor behaviors, effective counselor characteristics,
counselors’ professional pride, and job satisfaction and aims to examine the moderating role of effective counselor
characteristics in the impact of the behaviors of counselors’ supervisors upon their professional pride and job satisfaction. We
hope that the study’s results may make some contribution to the literature. We also believe that it may contribute to the quality
of practicum courses offered at universities as it will help reveal the effects of counselor supervision during university education
and supervisor behaviors on the professional pride and career satisfaction of practicing counselors. Given that the lack of
knowledge and understanding about professional identity, which is an integral part of the counseling profession, is more
common in Turkey when compared to other countries (Gliimis, 2017), exploring the mechanisms that underlie counselors’
satisfaction with and pride about their profession is critical to the development of the profession. In addition, the authors believe
that this study is also significant in that it sheds light on the impact of the quality of counselor training upon the professional
knowledge and skills of practicing counselors and the feelings they experience when practicing the profession such as
satisfaction and pride.

1.2. Purpose of the Study
The research aims to explore the moderating role of effective counselor characteristics in the impact of the behaviors of

counselors’ supervisors on the professional pride and job satisfaction of practicing counselors. For this purpose, the mediation
models tested in the relevant literature are presented in Figures 1 and 2.

Effective Counselor

/ Characteristics \

Supervisor Behaviors Professional Pride

»
»

Figure 1: The moderating role of effective counselor characteristics in the relationship between the behaviors of counselors’
supervisors and their professional pride
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Figure 2: The moderating role of effective counselor characteristics in the relationship between the behaviors of counselors’
supervisors and their job satisfaction

1.3. Problem of the Study
The study sought for an answer to the following question:

Do effective counselor characteristics play a moderating role in the relationship between the behaviors of counselors’
supervisors and their professional pride and job satisfaction?

1.3.1. Sub-problems of the study

The researchers sought for answers to the following purposes/questions to test and detailly examine the mediation model
given in Figures 1 and 2.

1. Is there a significant relationship between the behaviors of counselors’ supervisors, counselors’ professional pride and job
satisfaction, and effective counselor characteristics?

Are counselors’ professional pride and job satisfaction significantly predicted by the behaviors of their supervisors?

Are effective counselor characteristics significantly predicted by the behaviors of counselors’ supervisors?

Are counselors’ professional pride and job satisfaction significantly predicted by effective counselor characteristics?

Are counselors’ professional pride and job satisfaction significantly predicted by the behaviors of their supervisors through
effective counselor characteristics?

Vi Wi

2. METHODOLOGY

This study uses the correlational survey model, which is one of the general survey models, a type of quantitative research design.
Correlational survey model aims to determine the presence and degree of covariance between two or more variables (Karasar,
2009).

2.1. Participants

The study universe consists 0f 4310 (retrieved through the personnel department at Istanbul Provincial Directorate of National
Education) counselors working at public schools (kindergartens-primary schools-secondary schools-high schools) and
Guidance Research Centers in Istanbul. The participants include 661 counselors who were selected using convenient sampling
method. Upon authorization by the Provincial Directorate of National Education, the researchers contacted the participants in
the schools they work and during meetings where all counselors attend. All of these participants graduated from the
Psychological Counseling and Guidance Departments at different universities in Turkey or the Turkish Republic of Northern
Cyprus. The research criteria required that the participants had graduated from the departments of psychological counseling
guidance and received the individual and group counseling applications course during their undergraduate training. Table 1
shows the information on the participants.

Table 1.

Information on the Participants
Variables N %
Gender
Female 473 71.6
Male 188 28.4
Age
21-30 yearsold 471 71.3
31-40 yearsold 132 20.0
41-50 years and above 58 8.7
Seniority
0-5 years 316 47.8
6-11 years 228 34.5
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12-17 years 55 8.3
18-23 years and above 62 9.4
Educational institution

Pre-school 33 5.0
Primary school 156 23.6
Middle school 243 36.8
High school 189 28.6
Guidance and Research Center 40 6.1

2.2. Assessment (Data Collection) Instruments Used for the Research

As the data collection instruments in the study, the researchers used the “Supervision Questionnaire”, “Effective Counselor
Characteristics Assessment Scale”, “Counselor Professional Pride Scale”, the “Job Satisfaction Scale”, and a “Personal Information
Form” they developed.

2.2.1. Supervision questionnaire

The Supervision Questionnaire was developed by Worthington and Roehlke (1979) and adapted to Turkish by Denizli (2010).
A 25-item shorter version of the Supervision Questionnaire was adapted to determine its validity and reliability. First,
confirmatory factor analysis was performed for the assessment model involving the first-level factors of “Technical Assistance”,
“Support”, and “Use of Process”. In the confirmatory factor analysis, items whose R2 values were below .20 and items 6, 10, 13,
16, 19, 23b, 24, 25 and 39, 42 and 46 with high error variance were gradually removed from the scale. With the remaining 14
items, confirmatory factor analysis was repeated as single-level CFA. As a result of the confirmatory factor analysis, the 14-item
Supervision Questionnaire with a Chi-Square value of 2 x=108.88 and df=74 was found to be significant at p<.01. The ratio of
Chi-square to the degree of freedom indicated a good fit value, which is smaller than 2. As for the fit values of the assessment
model, we found GFI value as .93, AGFI as .91, CFI as .95, and RMSEA as .044. Of these values, GFI and AGFI indicated an
acceptable fit, while CFI and RMSEA values indicated a high level of fit (Schermeller-Engel, Moosbrugger, & Miiller, 2003; Simsek,
2007). Thus, it was confirmed that the 14-item shorter Turkish version of the Supervision Questionnaire measures effective
supervisor behaviors in general and also has a two-level factorial design with three factors, which are technical assistance,
support, and use of process. As a result of this study, the Supervision Questionnaire was shortened to 14 items and a brief
Turkish form (SO-K) was obtained with quite adequate psychometric qualities (Denizli, 2010).

2.2.2. Effective counselor characteristics assessment scale (ECCAS)

Based on the qualities and effective helper characteristics required for effective counselors, the scale was developed by ikiz and
Totan (2014) to identify the flexibility, goodwill, self-awareness, energy, support, and intellectual competency characteristics
of counselors. The 26-item and six-factor scale is a five-point Likert-type assessment instrument. For a counselor, a high score
on the scale indicates a high perception of being an effective counselor. Confirmatory Factor Analysis (CFA) was performed to
determine the validity of the scale. The results revealed that in the Confirmatory Factor Analysis, the six-factor construct of the
Effective Counselor Characteristics Assessment Scale was confirmed by all goodness-of-fit coefficients except for GFI (x2=695.8,
sd=262, x2/sd= 2.66, NFI =.93, CFI =.95, GFI= .87, IFI =.95, RMSEA= .06, RFI =.93). The range of values that indicate the extent to
which the items account for the corresponding factors is .55-.92 for energy, .51-.81 for intellectual competency, .66-.87 for self-
awareness, .48-.77 for flexibility, .41-.81 for support, and .39-.64 for goodwill. An improvement was obtained in the fit
coefficients as a result of the boundedness of item error covariances (x2=615.37, sd=259, x2/sd= 2.38, NFI =.95, CFI =.97, GFI=
.90, IFI =.96, RMSEA=.06, RFI =.92). Having been subjected to second-order confirmation, the model was then repeated at the
first order to allow for a chi-square comparison between the models. The Chi-square test revealed a significant difference
between the two models. Consequently, it was concluded that the items in the Effective Counselor Characteristics Assessment
Scale significantly account for the corresponding factors.

The Effective Counselor Characteristics Assessment Scale was also subjected to reliability analyses, which revealed the internal
consistency coefficients of .80 for intellectual competency, .73 for energy, .70 for flexibility, .78 for support, .63 for goodwill, .79
for self-awareness, and an overall internal consistency coefficient of .90. The test-retest coefficients are .77 for energy, .78 for
intellectual competency, .68 for support, .72 for flexibility, .75 for self-awareness, .67 for goodwill, and .74 for the overall scale.
The internal consistency and test-retest coefficients indicate the reliability of the scale. The researchers also item-total
correlations and item discrimination power in the upper and lower 27 percentiles. The results suggest that all the scale items
are psychometrically adequate (ikiz & Totan, 2014).

2.2.3. Counselor professional pride scale

The Professional Pride Scale is a subscale of the Counselor Professional Identity Measure developed by Emerson (2010).This
subscale was adapted to Turkish by Giimiis (2017) under the title “Counselor Professional Pride Scale” (CPPS). The six-item
Likert-type scale is a unidimensional scale with 11 items. In order to test the construct validity of the CPPS, it was subjected to
exploratory factor analysis (EFA) with principal components analysis. The unrestricted analysis indicated an 11-item, three-
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factor (common variance 57%) structure. Yet, the analysis was repeated as certain items had very low loadings. When the
analysis was restricted to a single factor, the common variance accounted for was 39% and item loadings ranged between .27
and .82. The scale has a Cronbach’s Alpha coefficient of .76.

2.2.4. Job satisfaction scale

Developed by Kuzgun, Sevim and Hamamci (2005), this scale is a five-point Likert-type scale with20 items. The high assessment
scores obtained by the scale indicate a high level of job satisfaction. The results of the factor analysis performed to assess the
scale’s construct validity revealed that the items’ factor loadings range between .47 and .88.Furthermore, the two items
identified through the analysis account for a total variance of 48.6%.0n the other hand, correlation of each item score with the
total score was above .30. The Cronbach’s Alpha coefficient for the scale was found to be .90.

2.2.5. Personal information form

The Form prepared by the researchers contains questions aiming to identify the counselors’ gender, age, professional
experience, education level, current professional title, the number of individual and group counseling supervision sessions
received during university training, and their self-perceived adequacy of their university education.

2.3. Data Collection

The researchers obtained permissions through e-mail from the individuals who developed and adapted the scales to be used
for data collection. Then, they obtained "Ethics Committee Approval” from a public university declaring that the research
process involved no unethical conduct. They also obtained research permits from Istanbul Provincial Directorate of National
Education since the study data would be collected from counselors working in preschool education institutions, primary,
secondary, and high schools, and Counseling and Research Centers in Istanbul, all of which are operated by the Ministry of
National Education. In addition, they converted the assessment instruments into a link to be filled in electronically through
Google Forms. Of the datasets, 110 were collected electronically and the remaining 551 were administered either in groups or
individually; thus, the researchers accessed a total of 661 individuals.

2.4. Data Analysis

For data analysis, the first step was to examine whether professional pride and job satisfaction have a normal distribution. In
order to ascertain whether the scores obtained from the “Counselor Professional Pride Scale” and the “Job Satisfaction Scale”,
which are the dependent variables of the study, have normal distribution, the researchers checked the skewness and kurtosis
of the scores. The skewness coefficients are €=.76 for the Counselor Professional Pride Scale and €=.57 for the Job Satisfaction
Scale. And the kurtosis coefficients are B=.68 for the Counselor Professional Pride Scale and B=.07 for the Job Satisfaction Scale.
A skewness and kurtosis value range between +2 and -2 is acceptable for any dataset (Bachman, 2004). Statistical mediation
models explore the correlation between the dependent and independent variables through a third hypothetical variable which
is known as the mediator variable and defines it by either partial or complete mediation. What mediation models examine is
not the direct correlation between the dependent and independent variables, but the relationship of the independent variable
with the mediator variable and of the mediator variable with the dependent variable. This relationship can be assessed through
classical regression framework or Structural Equation Modeling (SEM) (Yilmaz & Dalbudak, 2018), and also through the
Regression-Based Bootstrapping Technique (Cokley et al., 2018; Kang, O'Donnell, Strecher, & Falk, 2017). Data obtained using this
method are statistically replicated to increase the amount of data for better access to the universe. Large datasets are generated
from the existing data and values pertaining to direct and indirect effects are obtained from these large datasets. Bootstrapping
coefficient, standard error, and confidence intervals can be computed for indirect effects. The significance of the bootstrapped
indirect effect is determined according to whether the point estimate for the mediator variable contains zero within the upper
and lower limits for 95% confidence interval. If the confidence intervals do not contain zero, then the conclusion is that the
indirect effect is significant (Bollen& Stine, 1990; Shrout& Bolger, 2002). This method is applied by importing “Multiple
Mediation (INDIRECT)” macro developed by Preacher and Hayes (2008) into IBM SPSS Statistic 22 software. The study was
conducted with 10,000 resamplings using the bootstrapping method and 95% confidence intervals were constructed with the
bootstrap coefficient.

3. FINDINGS
The study results are given below in order of sub-purposes.

3.1. Results concerning the Relations between Counselors’ Professional Pride and Job Satisfaction, Effective
Counselor Characteristics, and the Behaviors of Counselors’ Supervisors

The research sought to answer the question “Is there a significant relationship between counselors’ professional pride and job
satisfaction, effective counselor characteristics, and the behaviors of counselors’ supervisors?”
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The researchers defined four observed variables for these mediation models. These observed variables are professional pride
and job satisfaction, which are the dependent variables of the study, supervisor behaviors, which is the independent variable,
and effective counselor characteristics, which constitutes the mediator variable for the study. The Observed Variables were

measured using the “Counselor Professional Pride Scale”, “Job Satisfaction Scale”, “Supervision Questionnaire”, and “Effective
Counselor Characteristics Assessment Scale”.

In order to identify the correlations between counselors’ professional pride and job satisfaction, effective counselor
characteristics, and the behaviors of their supervisors, the researchers first performed Pearson’s Moment-Product Correlation
Analysis and Table 3 shows the results of this analysis.

Table 2.

Intervariable Correlations and Descriptive Statistics
Variables 1 2 3 4
1. Professional Pride - .60** 47 26%*
2.]Job Satisfaction .60** - 58%* 26%*
3. Effective Counselor C. A7 58 - 28**
4. Supervisor Behaviors 26** 26 28 -
Mean 46.77 75.97 104.19 41.23
Standard D. 5.14 11.59 10.80 14.76

** p<.01

As Table 2 shows, the researchers found a moderately positive linear significant relationship between professional pride and
effective counselor characteristics (r=.47, p< .01). On the other hand, the relationship of professional pride and supervisor
behaviors (r=.26, p<.01) is low positive linear significant. Table 3 also shows that there is a moderately positive linear significant
relationship between job satisfaction and effective counselor characteristics (r=.58, p<.01) and a low positive linear significant
relationship between job satisfaction and supervisor behaviors (r=.26, p<.01).

3.2. Results on whether Counselors’ Professional Pride and Job Satisfaction are Significantly Predicted by
the Behaviors of their Supervisors

The study sought an answer to the question “Are counselors’ professional pride and job satisfaction significantly predicted by
the behaviors of their supervisors?” To find the answer, the researchers carried out a Regression Analysis and Table 4 shows
the unstandardized regression coefficient, standardized regression coefficient, standard error, critical ratio, and p value for the
analysis.

Table 3.

Regression Analysis on whether Professional Pride and Job Satisfaction are Predicted by Supervisor Behaviors
Variables B (B) S.H. K.D P
SP —»  Professional Pride .09 26 .01 6.78 .00**
SP  —» Job Satisfaction 20 26 .03 6.85 .00**

**p<.01

Table 3 shows that the direct effect of supervisor behaviors on professional pride was significant ($=.26, p< .00). Similarly, the
direct effect of supervisor behaviors on job satisfaction is also significant (8=.26, p<.00).

3.3. Results on whether Effective Counselor Characteristics are Significantly Predicted by the Behaviors of
Counselors’ Supervisors

The research attempted to answer the question “Are effective counselor characteristics significantly predicted by the behaviors
of counselors’ supervisors?” Regression Analysis was performed to find the answer and Table 5 presents the unstandardized
regression coefficient, standardized regression coefficient, standard error, critical ratio, and p value for the analysis.

Table 4.

Regression Analysis Examining the Impact of Supervisor Behaviors on Effective Counselor Characteristics
Variables B (B) S.H. K.D P
SP  —» EPDN .20 .28 .03 7.48 00**

**p<.01

Table 4 clearly shows that the direct effect of supervisor behaviors on effective counselor characteristics was significant ($=.28,
p<.00).
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3.4. Results on whether Counselors’ Professional Pride and Job Satisfaction are Significantly Predicted by
Effective Counselor Characteristics

The study also attempted to answer the question “Are counselors’ professional pride and job satisfaction significantly predicted
by effective counselor characteristics?” Regression Analysis was performed for this purpose and the unstandardized regression
coefficient, standardized regression coefficient, standard error, critical ratio, and p value for the analysis are given in Table 6.

Table 5.

Regression Analysis on whether Professional Pride and Job Satisfaction are Predicted by Effective Counselor Characteristics
Variables B (B) S.H. K.D P
EPDN —» Professional Pride 22 47 .02 13.65 00**
EPDN —» Job Satisfaction .62 .58 .03 18.17 00**

**p<.01

Table 5 clearly shows that the direct impact of effective counselor characteristics on professional pride is significant (5=.47, p<
.00) and similarly, the direct impact of effective counselor characteristics on job satisfaction was also significant ($=.58, p<.00).

3.5. Results on the Mediating Role of Effective Counselor Characteristics in the Relationship between the
Behaviors of Counselors’ Supervisors and their Professional Pride and Job Satisfaction

The research also sought an answer to the question “Are counselors’ professional pride and job satisfaction significantly
predicted by the behaviors of their supervisors through effective counselor characteristics?” For this purpose, the researchers
analyzed the data using Regression-Based Bootstrapping Technique. The analysis aimed to test the mediating role of effective
counselor characteristics in the relationship between the behaviors of counselors’ supervisors and their professional pride and
job satisfaction.

Figure 3 shows the model illustrating the mediating role of effective counselor characteristics in the relationship between the
behaviors of counselors’ supervisors and their professional pride. And Table 6 shows the results of the Bootstrapping Analysis
on the mediating role of effective counselor characteristics in the relationship between the behaviors of counselors’ supervisors
and their professional pride.

/Y EffectiveCounselorCharacte \

ar=.20" ristics
b1=.21""

- N

c=.09 >
SupervisorBehaviors R— Professional Pride
---------------- c'=.05 R

Figure 3. Mediating role of effective counselor characteristics in the relationship between the behaviors of counselors’
supervisors and their professional pride

As is clear from the direct effects illustrated in Figure 3, the behaviors of counselors’ supervisors directly and positively
predicted their effective counselor characteristics (Coeff = .20, p< .001). Another study finding was that effective counselor
characteristics directly, positively and significantly predicted the counselors’ professional pride (Coeff = .21, p< .001). Figure 3
also shows that the total effect of supervisor behaviors on professional pride is .09. This effect was reduced to .05 when the
mediator variable of effective counselor characteristics was added to the model; yet, the value was still significant. A partial
mediation effect can be argued when the coefficient is still significant after adding the mediator variables to the model. Table 6
shows the Bootstrap coefficient and 95% confidence intervals (GA) for exploring whether the indirect effects of partial
mediation identified for the model given in Figure 3 are significant.
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Table 6.
Results of the Bootstrapping Analysis on the Mediating Role of Effective Counselor Characteristics between the Behaviors of
Counselors’ Supervisors and Their Professional Pride

. Bootstra 95% GA
Indirect Effects Coefficierln’t SH Lower Limit Upper Limit R® Fe. es9)
SP 2EPDN - MK .042 .006 .029 .055 .24 102.21™
Direct Effects Coefficient SH tvalue
SP - EPDN .20 .027 7.48"
EPDN > MK 21 .016 1217

Note: ™ p< .001; SP: Supervisor Behaviors; EPDN: Effective Counselor Characteristics; MK: Professional Pride; SH: Standard Error; GA:
Confidence Interval

Table 6 demonstrates that the partial mediation model is significant [F(2,¢s8) = 102.21, p< .00]. Bootstrapping analysis revealed
that effective counselor characteristics has a significant indirect effect in the relationship between the behaviors of counselors’
supervisors and their professional pride (Bootstrap Coefficient= .04; GA =%95: AL=.03 — UL=.06). Also, the direct effects
illustrated in Table 6 show that the behaviors of counselors’ supervisors have a significant direct effect on effective counselor
characteristics (t=7.48, p<.05). The direct effect of effective counselor characteristics on professional pride (t=12.17, p<.05) was
also significant.

Secondly, Figure 4 shows the model illustrating the mediating role of effective counselor characteristics in the relationship
between the behaviors of counselors’ supervisors and their job satisfaction. And Table 8 presents the results of the
Bootstrapping Analysis on the mediating role of effective counselor characteristics in the relationship between the behaviors of
counselors’ supervisors and their job satisfaction.

. EffectiveCounselorCharacte . .
a:1=.20 ristics b1 =.59
c=.20"" >
SupervisorBehaviors JobSatisfaction
_____________ c'=.08" T

Figure 4. Mediating role of effective counselor characteristics in the relationship between the behaviors of counselors’
supervisors and their job satisfaction

The direct effects depicted in Figure 4 demonstrate that the behaviors of counselors’ supervisors directly and positively predict
their effective counselor characteristics (Coeff = .20, p< .001). Another finding was that counselors’ job satisfaction is directly,
positively, and significantly predicted by effective counselor characteristics (Coeff = .59, p<.001).

The total effect of the behaviors of counselors’ supervisors on their job satisfaction is .20. When the researchers added to the
model effective counselor characteristics as the mediator variable, the effect was reduced to .08, which is still a significant value.
A partial mediation effect is present when the coefficient is still significant after including the mediator variables into the model.
Table 7 gives the Bootstrap coefficient and 95% confidence intervals (GA) to determine whether the indirect partial mediation
effects of the model given in Figure 4 are significant.

Table 7.
Results of the Bootstrapping Analysis on the Mediating Role of Effective Counselor Characteristics between the Behaviors of

Counselors’ Supervisors and their Job Satisfaction

. Bootstrap 95% GA
Indirect effects Coefficient SH Lower Limit Upper Limit R® Fe,es8)
SP>EPDN->MD 120 .019 .084 161 34 172357
Direct effects Coefficient SH tvalue
SP>EPDN .20 .027 7.48™
EPDN->MD .59 .035 16.67"

Note: ™ p<.001; SP: Supervisor Behaviors; EPDN: Effective Counselor Characteristics; MK: Professional Pride; SH: Standard Error; GA:
Confidence Interval

The partial mediation model is significant, as is clear from Table 7 [F(2,658) = 172.35, p<.00]. The Bootstrapping analysis revealed
that effective counselor characteristics have a significant indirect effect in the relationship between the behaviors of counselors’
supervisors and their job satisfaction (Bootstrap Coefficient =.12; GA =%95: AL=.08 — UL=.16). Furthermore, as the direct effects
depicted in Table 7 show, the direct effect of the behaviors of counselors’ supervisors on effective counselor characteristics

e-ISSN: 2536-4758 http://www.efdergi.hacettepe.edu.tr/



327

(t=7.48, p<.05) was significant. Effective counselor characteristics also have a significant direct effect on job satisfaction
(t=16.67, p<.05).

4. RESULTS, DISCUSSION AND RECOMMENDATIONS

This research aimed to explore the moderating role of effective counselor characteristics in the relationship between the
behaviors of counselors’ supervisors and their professional pride and job satisfaction. As a result, the researchers found that
effective counselor characteristics are directly, positively and significantly predicted by the behaviors of counselors’
supervisors. They also found that counselors’ professional pride and job satisfaction are directly, positively and significantly
predicted by effective counselor characteristics. Another study finding was that effective counselor characteristics have a partial
mediation effect in the relationship between the behaviors of counselors’ supervisors and their professional pride. Furthermore,
effective counselor characteristics directly, positively, and significantly predict counselors’ professional pride. The study results
also demonstrated that effective counselor characteristics have a partial mediation effect in the relationship between the
behaviors of counselors’ supervisors and their job satisfaction.

The researchers found a significantly positive correlation between the behaviors of counselors’ supervisors and their
professional pride. Thus, they concluded that how counselors’ supervisors behave is a significant predictor of counselors’
professional pride. Supervision experiences and supervisor behaviors during counselor training play a key role in professional
identity development for counselors. Professional identity not only enhances an individual’s devotion to their profession, but
also ensure that they take pride in the profession itself, its history, practices, and their job title (CACREP, 2001; Gray, 2001;
Remley & Herlihy, 2007). On the other hand, supervision experiences increase counselors’ awareness about professional
practices. Counselors who are well-informed about professional practices are expected to have positive feelings toward the
profession and practice it proudly (Emerson, 2010; VanZandt, 1990). Therefore, one can argue that supervision experience and
supervisor behaviors lead to positive feelings in counseling practice by improving counselors’ professional knowledge and
skills, professional awareness, and professional identity perceptions. Since the concept of professional pride has recently been
added as a research subject to the relevant literature, the researchers found no research that explores its correlation with
supervision and supervisor behaviors. Yet, Talukder (2019) reported that supportive supervisor behaviors enhance a person’s
devotedness and positive affect toward the profession. Gray (2001) argued that professional pride is a keystone for professional
identity. In this vein, professional identity as a concept studied by McNeill, Stoltenberg, and Pierce (1985) could be associated
with professional pride. The study in question concluded that having a qualified supervision experience improve counseling
knowledge and skills and help professional identity development for counselors.

In the study, the researchers found a significantly positive correlation between the behaviors of counselors’ supervisors and
their job satisfaction and concluded that behaviors of counselors’ supervisors constitute a significant predictor for their job
satisfaction. Effective management of supervision and supervisors’ behaviors helps counselors acquire adequate professional
knowledge and skills and improve their qualifications. Thereby, it is suggested that counselors will define themselves as
qualified and effective, have positive feelings toward the profession, and have greater career satisfaction, professional
commitment, and job satisfaction (Caprara, Barbaranelli, Borgogni, &Steca, 2003; Coban, 2005; Dogan, 2020; Larson et al., 1992;
Myers et al, 2002). Clearly, the quality of supervision and supervisor behaviors help counselors practice the profession
competently and experience career satisfaction. Arguably, counselors who feel self-competent are able to adjust their
professional expectations to their competencies and make use of professional resources in accordance with these competencies.
0'Driscoll and Beehr (1994) and Talukder (2019) concluded in their research that supportive supervisor behaviors enhance a
person’s job satisfaction. Adebayo and Ogunsina (2011) found that job satisfaction is influenced by supervisory behaviors.
Ladebo (2008) noted that perceived supervisor support during supervision process affects personnel’s job satisfaction. In a
study examining the effect of supervision on job satisfaction, Schroffel (1999) found that mental health workers who are
satisfied with the quality and effectiveness of supervision and supervisory style have greater job satisfaction. Agnew, Vaught,
Getz, and Fortune (2000) highlighted the positive impact of group or individual supervision experiences upon counselors’ job
satisfaction. Furthermore, Satici (2014) noted that trainee counselors’ experiences such as the number of supervision sessions
they receive and satisfaction they get from supervision also affect their self-efficacy.

In the study, the researchers found a significantly positive relationship between the behaviors of counselors’ supervisors and
effective counselor characteristics. Thus, they concluded that supervisor behaviors are a significant predictor of effective
counselor characteristics. Supervisors’ behaviors and supervisory relationship during the supervision process influence
developing effective counselor characteristics (Bernard & Goodyear, 2009; Hoffman et al., 2005). A constructive relationship
between the supervisor and the trainee counselor is argued to increase counselors’ self-awareness, knowledge and skillsets,
and competencies, helping them benefit more from supervision (Falender & Shafranske, 2004; Fernando & Hulse-Killacky,
2005; Ladany, Ellis, & Friedlander, 1999; Muse-Burke, Ladany & Deck, 2001; Yiiksel-Sahin, 2018). Apparently, supervisor
behaviors and the quality of counselor-supervisor relationship are crucial for counselors to gain command of cognitive and
therapeutic skills and acquire effective counselor characteristics. Arguably, counselors who feel safe and comfortable in
supervisory relationship thanks to supervisor’s behaviors will gain greater benefits from the process, open up more, acquire
greater self-awareness and self-improvement opportunities to become effective counselors. In similar to our findings, Worthen
and McNeill (1996) concluded in their study on good supervision that supervisor behaviors are effective in helping trainee
counselors recognize and overcome their shortcomings and misconceptions relating to their knowledge and skills. As another
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research result confirming our findings, Fernando and Hulse-Killacky (2005) also found in their study on master’s-level
counseling students that supervisors’ approach and supervisory style influence counselors’ satisfaction with supervision and
perceived self-efficacy with respect to their counseling knowledge and skills. According to Worthen and McNeill (1996), a good
supervisor-counselor relationship will help the supervisee become an effective counselor through enhanced knowledge and
skills. Efstation, Patton, and Kardash (1990) and Sarikaya (2017) also conducted research on supervision, where they
underlined the importance of the quality of supervision practices and supervisors’ approach during university education for
training effective counselors. Bernard and Goodyear (1998) and Cashwell and Dooley (2001) also underlined that counselors’
supervision experiences play a crucial part in developing and maintaining counseling knowledge and skills. In parallel to our
results, Hill et al. (2008) concluded that undergraduate-level counseling students who receive supervision experience increased
self-confidence when learning counseling knowledge and skills and feel more self-efficient toward such knowledge and skills.
Blocher (1983) highlighted the need for a good supervision environment where the information from theoretical courses are
put into practice to train effective counselors.

In the study, the researchers also found a significantly positive relationship between effective counselor characteristics and
professional pride of counselors. Thus, they concluded that effective counselor characteristics constitute a significant predictor
of counselors’ professional pride. Arguably, when counselors feel themselves as self-efficient and effective about using their
professional knowledge and skills, their professional commitment is enhanced, they have positive feelings toward the history
of the profession, their professional title and practices, feeling proud to be a professional counselor (Gray, 2001; Larson et al,,
1999; Sweeney, 2001). Counselors’ positive affect toward their profession may result from their perceived professional self-
efficacy and effectiveness and possessing effective counselor characteristics. Counselors who are energetic and possess
multicultural counseling skills and good communication and problem-solving skills, the ability to use their counseling
knowledge and skills in an effective manner and to separate their own feelings and thoughts from the counseling process in
their professional practice are argued to feel proud of using the counselor title, feel that they belong to the profession, and play
an active part in professional advocacy and for the development of the profession. Similarly, Johnson et al. (1989) noted that
counselors with perceived professional self-efficacy and effective counselor characteristics are expected to have positive
feelings toward the profession and professional pride. Gray (2001) suggested that a counselor’s effectiveness positively
influences his or her professional development, professional identity, and thus professional pride. In another research, McLeod
(2009) concluded that effective counselors find more meaning in the counseling services they offer to their clients and feel
proud of their profession. Scanlan, Meredith, and Poulsen (2013) indicated that a person can have greater professional
commitment and feel more positively toward their profession when s/he practice the profession in an effective manner.

Another result of the study is the presence of a significantly positive relationship between counselors’ effective counselor skills
and job satisfaction, which leads to the conclusion that effective counselor skills constitute a significant predictor of counselors’
job satisfaction. It is believed that practicing the profession as an effective counselor results in effective use of counseling
interventions, greater motivation toward production and helping others, development of professional qualifications, and thus
greater job satisfaction for counselors (Algekig, 2001; Caprara et al., 2003; Galanou et al., 2010; Goodyear & Nelson, 1997; Larson
et al, 1999; Levitt, 2002; Uslu, 1999). Job satisfaction of effective counselors can be attributed to their feeling of success in the
face of different problems and clients in their practice thanks to their knowledge, skills, and qualifications. Counselors who are
able to carry out the counseling process successively using their effective counselor skills may feel happy for belonging to the
profession. In parallel to our findings, Wiggins and Weslender (1986) found that job satisfaction is higher among effective
counselors when compared to other counselors. Karagam (2019) also reached a similar conclusion, arguing that counselors who
feel themselves to be more effective and efficient enjoy greater satisfaction with their professional practice. In addition, exerting
themselves to be effective counselors also helps them feel successful and happy in their practice. Eksi, Ismuk, and Parlak (2015)
observed that counselors have greater job satisfaction with increasing listening skills, which is one of the characteristics of
effective counselors. On the other hand, Al-Darmarki (2004) and Durmus (2015) found that counselors’ self-perceived self-
efficacy and effectiveness influences their job satisfaction. In their research on the cognitive, emotional, and relational
characteristics of counselors, Jennings and Skovholt (1999) concluded that these characteristics that make counselors effective
also enhance their job satisfaction and happiness in their work environment.

In conclusion, the researchers found in this study that effective counselor characteristics have a significant partial mediation
effect in the relationship between the behaviors of counselors’ supervisors and their professional pride and also have a
significant partial mediation effect in the relationship between the behaviors of counselors’ supervisors and their job
satisfaction. Based on the results, they suggest future researchers to conduct more research with counselors by using
professional pride as a variable as it is a relatively new research topic and also to use qualitative research methods to identify
the factors that could increase counselors’ professional pride. For counselors, educators, and lawmakers, they suggest that
supervision provided as part of practicum during university education should be guided by common standards for all
universities and PhD-level counseling programs should include supervisor training for students. The results clearly
demonstrate that the quality of supervision and supervisors’ approach and behaviors during the supervision process influence
counselors’ effectiveness and thus their professional pride and job satisfaction during practice. Therefore, the researchers also
suggest that supervision practices offered during university education should be improved.

It is a limitation of the study that the researchers obtained the data only from counselors working in educational institutions.
They suggest future researchers to explore the mechanisms underlying the professional pride and job satisfaction of counselors
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who work in other fields. In addition, they used cross-sectional methods to examine the inter-variable relationships in the study,

which might be another limitation. Further research may use longitudinal methods to examine the development of counselors’
effective counselor characteristics or self-efficacy and the impact of their supervision experiences.
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