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WORD STRESS AND VOCABULARY ITEM RELATIONS IN TEACHER
TRAINING!

OGRETMEN YETIiSTIRILMESINDE SOZCUK VURGUSU VE SOZCUK
ILISKILERI

Mehmet DEMIREZEN?

ABSTRACT: One of the major issues in spoken English is to understand how listeners recognize the word stress. Word
stress is an abstract property of the words that is not always acoustically realized in the speech signal. In English language,
nuclear stress mobility, which is the establisher of accentuation in the interlingual speech, is not perceived by a great majority
of Turkish English teachers and trainees. In the present study, how the mobility of the primary stress acts to and pro in the
structure of the English vocabulary items will be demonstrated by using electronic dictionaries. The problem-causing
vocabulary items in nuclear stress placement, like démocrat-demécracy-democratic and aristocrat- aristocracy-
aristocratic can be downloaded by the Audacity program and the mobility of stress in their phonetic and phonemic
transcriptions can be exhibited via computer applications in teaching vocabulary items and a designed lesson plan is also
possible to rehabilitate the fossilized stress errors.
Keywords: stress phoneme, stress shift, stress reduction, mobility of stress.

OZET: Konusulan Ingilizcenin bir yabanci dil olarak egitiminde ve &gretilmesinde karsilasilan temel sorunlarindan bir
tanesi, konusucularin sdzciikk vurgusunu nasil algiladiklart olgusudur. S6zciik vurgusu, sozciiklerin soyut &zelliklerinden
birisidir ve genellikle konusmada gecen sozciikler tarafindan olusturulan akustik sinyallerde belirgin olarak duyulmaz.
Ingilizceyi hedef dil olarak 6grenenler, kendi anadil ve Ingilizceyi belleklerinde harmanlayarak bir ara dil olustururlar. Bu ara
dildeki soézciilerde anadil-hedef dil etkilesimleriyle odaksil vurgunun hareketliligi algilanamazsa, konusmada agikca
duyulabilen bir aksanin gelistiricisi olur. Bazi 6n ek ve son eklerin sézciiklere eklenince, odaksil vurgunun sozciiklerin
i¢indeki ileri ve geri hareketligi Tiirk Ingilizce 6gretmenleri ve stajyerleri tarafindan isitilmemektir. Démocrat-demécracy-
democratic ve aristocrat- aristécracy-aristocratic gibi sozciikler odaksil sozciik vurgu hareketliligini gdsteren sorunlu
sozciik dizileri iistiine odaksil sozciik vurgusu yerlestirilebilir, Audacity adli programu kullanarak konusan sozliiklerlerden
indirilebilir. Odaksil vurgunun sézciiklerin igindeki ileri-geri gidip gelmesi konusan Orneklerin sescil ve sesbirimsel
ceviriyazist yoluyla dgretimleri gosterilebilir. Odaksil sozciik vurgusunun hareketliligini bilgisayar yoluyla uygulayarak
ogretmek icin bir ders plani yapilabilir.

Anahtar Soéziikler: Vurgu ses birimi, vurgu degisimi, vurgu diisiisii, vurgunun hareketliligi

1. INTRODUCTION

Pronunciation is based primarily on the learning segmental phonemes (Munro 1995) (consonants,
vowels, and semivowels), which, in turn, necessitates the study of stress, pitch, juncture, rhythm,
tempo, melody, and prosody, the totality of which is termed as suprasegmentals. Therefore,
Pronunciation happens to be an integral part of the communication process since it is a crucial
ingredient of communicative competence. Pronunciation plays a significant role in the career of the
learners as it is integrated with four main skills: listening, comprehension, speaking skill and writing
skills. The learning of all of these skills is an integral part of communicative competence in the
learners and teachers.

Gilbert (1995) believes that the skills of listening comprehension and pronunciation are
interdependent, and contends that if they (learners) cannot hear well, they are cut off from language. If
learners cannot be understood easily, they are cut off from conversation with native speakers.
Likewise, it must be borne in mind that speech production is affected by speech perception, and
therefore, there is a need for pronunciation in both listening and speaking. Wong (1987) points out that
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even when the non-native speakers’ vocabulary and grammar are excellent, if their pronunciation falls
below a certain threshold level, they are unable to communicate efficiently and effectively. Stress
recognition and production in vocabulary items is the locomotive of the word learning process in the
target language.

2. THE STRESS FEATURES OF ENGLISH LANGUAGE
It is generally remarked that, in all stages of the learning process, non-native foreign language learners
often have difficulty with the correct placement of word stress (Adams and Munro 1978; Archibald
1992); therefore, word stress needs to be given special attention in the classroom. Right from the
beginning it must be noted that English is a stress-timed language which carries very specific stress
rules demonstrated by stress phonemes. There are four types of stress phonemes in words: primary,
secondary, tertiary, and weak stresses.

Metrical Phonology addresses the domain of data in stress, syllable structure, and aspects of the
representation of stress placement in English words. There are three important factors which combine
to signal stress. First, the vowels of stressed syllables are produced with higher fundamental
frequency. Secondly, the duration of stressed syllables is greater, and they are perceived as longer.
Thirdly, stressed syllables are produced with greater intensity, and are thus heard as louder than
adjacent unstressed syllables In addition, stress has effects on vowel quality, in that vowels often
reduce to schwa under low stress (Macmahon, 2002:118-123; Kenworthy, 1987:18).

To know a word includes three facets: The word’s form (spoken, written, and word parts), meaning,
and use (Nation, 2001). All three facets are essential to developing vocabulary knowledge and
expanding one’s ‘‘mental lexicon’” (Aitchison, 1994: 10). The spoken word form entails
pronunciation, which, in turn, requires the correct placement of primary stress. Word stress patterns
are essential for the learner’s production and perception of English (Kenworthy, 1987:28).There were
several strategies for dealing with word-stress patterns of new vocabulary. These strategies include
ways of quickly analyzing and remembering the stress patterns of new words in comparison with the
formerly learned words. Moreover, To express themselves well, learners need to be able to figure out,
remember, and retrieve word-stress information for polysyllabic words including the location of
primary stressed syllables. Learners who are able to recognize and remember stress patterns feel more
confident when using new vocabulary (McCartan, 2001).

The following examples are adapted from Longman English Dictionary of American English (2004)
and Longman Dictionary of Contemporary English (5th Edition, 2009).

2.1. Stress phonemes in English:
'l Primary stress phoneme
/N Secondary stress phoneme
/I Tertiary stress phoneme
/*/ Weak stress phoneme

In each of the following examples, the stress phoneme sign falls upon the vowel of the closest svllable;
A, whichis a voiced retroflex semivowel, is called a flap in NAE.

2.2.Primary stress /'/:
able "etbal , absent 's=bsant, balance "balans | ballad "balad | fallacious faleifes, fantastic
fen'testik’, deepen 'di-pan’, bacteria bak'tuia’, baggage "bagids/| balconv 'balkani | factory
‘faektani/, faculty “fakalti’ gala'gela/, gallant"galant’, gangster 'geegstay gazelle ‘ga'zel, geisha
‘ge1fa’, hamburger "hambaigay handbook “hanbuk’, concentrate “kansan tiert’, semicalon
'semi”koulan



114 M.DEMIREZEN | H. U. Egitim Fakiiltesi Dergisi (H. U. Journal of Education), Ozel Say1 1 (2012), 112-123

2.3.Secondary stress //V:

bandwagon ‘bendw egan | “kaefatuia/, calculate "kalkjalen, deactivate di-'skta™ver,
decaffeinated 'di'k=fa"neiDid  eccentricity “sksen'tusaDi/, economic “ska'namik, “i-/, economize
1'kana"maiz/, Fahrenheit 'fzaan‘hatt, faraway 'fosa™wer , farsighted 'far”saiDid | fascinate
'feesa’nent, decompose “dikam'pouz, dedicate “deda'kent, gasoline "gzsalin, habitat "haba"tat,
hallucinate halusa’nert handicap "hendi kep |, redevelop “aida'velap | reelect “aia'lekt

2.4. Tertiary stress/ */:

Tertiary stress phoneme (/ */) is not indicated even in pronunciation dictionaries; therefore, it must be
taken very seriously into consideration. In addition, it is not heard, let alone the native speakers of
English, by a great majority on non-native teachers of English. So it must be practiced carefully by the
teachers till the learners hear and produce it. Many of them seem to figure out stress locations by
analogizing from patterns previously internalized. During the foreign language learning process, the
role and importance of L1 transfer (in form of interference is inescapable (Archibald 1998; Major
2001). It is at this junction where the intrusion from the mother comes to the stage in the case of non-
native English language teachers for whom errors in putting the right stress becomes inevitable. The
following examples indicate the shiftability of the place of the tertiary stress by the addition of certain
suffixes to the root or stem of the words. If the learner doesn’t stress one syllable more than another
of stresses the wrong syllable it may be very difficult for the listener to identify the word (Kenworthy,
1987:18). Poor stress perception makes the learners weakly receptive to learning a word-stress system
of the target language. How word-stress information is stored, partially or totally within, and
accessed from, the mental lexicon of L2 learners of English is not as a process not explicitly
understood, as indicated by the following words in North American English (NAE):

abbreviate “a'hai: "vi:"ert/, abnormal “&b'nor'mal’, coagulate “kou'zg ja et cohabitation
"kouha"ba'ter [an', colonial “kalou ni“al, colloquial “ka'louk™wi:"al’ compatrict “kam'pert’ai”at,
December “di'sem™baa/, decenmralize "di:'sentaa™laz’, defendant” dr'fen"dant/, degree " dr'gaiz/,
impartial “m paa[al’, idealist "ar'dia™lizam’, identifiable "ar“dsn " Da'far abal | reacticnary
“ai'zka'ne"al rebellious "a'beljas/ receptionist "ar'ssp’[a'nist, recharge Caic'tfaads, semicircular
‘se'mi: “sauk’julay, sensuality “senfu: "2l DI recvele Cai'sarkal’, redecorate Cai'dekataent

2.5. Weak stress / */
In a great majority of cases, weak stress phoneme falls on the schwa vowel. Even if you do work on no
other sound, some attention will probably need to be devoted to schwa (Kenworthy, 1987:51).

abandon “sb'znd an’. abdomen "#bd am an/, banana “ba'na"nal, concelvable “kan'si: vahal
congratulatory “kan'gaz tfa a0 a0/, fabulous “faebjalas | facilitate “fa'srla’tert’, general
'dzz"na"aal/, generous "dzs'na’aas | habitable "ha"ba'Da'bal | hallucinate “halu“sa’nent/,
harassment “ha"i@s mant’, imaginable " r'ma"dzana'bal’, immigrant "1'mag 1ant’, conceivahle
“kan'si:va'bal | composition "kampa™z1 [an/, compensate 'kam “pan”seit’, compatible
“kam'pa"Da'bal , reasonableness 'ri:z'na"bal mas’, colonization “ka’la'na'zer [an/, considerable
“kan'srda’iab al’ incomparable " m'kam pa’aa hal, maneuverable “ma'nu: va ia'hal manifestation
"ma na fa'ster [an/, nationalitv “ne"[anae1s"Di/ | seasonable 'si"zanabal /.

3. MOBILITY OF STRESS IN ENGLISH LANGUAGE

Any word in English bears a primary stress, but it may shift back and forth in the structure of words.
In other words, English has a mobility of stress feature in its lexicon (Kenworthy, 1987). Non-native
speakers of English are not intuitively aware of the fact that certain parts in words will be more
phonetically prominent than others. Many non-native English teachers are even unaware of the
mobility of stress in English. First things first, the perception and hearing of these four stress
phonemes of English by the non-native learners must be accessed and correctly stored by L2 learners.
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This is a difficult task if the words have more than three syllables or polysyllables. In addition, the
stress changes in content words and function words, and their strong and weak forms (Ladefoged,
2006: 107) happen to be very difficult for many learners.

Stress in English has a mobile nature and can be assigned to any syllable in the word, if certain
suffixes are added word-initially and word-medially into the words; therefore, at first glance the
placement of word stress seems unpredictable. In English, there is a special relationship between the
different parts of a word (Kenworthy, 1987:18).The addition of some suffixes move the primary stress
onto the subsequent syllables and create internal sound shifts and assign new stress placements in the
neigboring syllables. There are a number of affixes with effects on stress placement. The manner in
which word-stress information is accessed and stored by L2 learners is a potential avenue for future
research. The analysis of stress placement developed below is broadly in line with Longman English
Dictionary of American English (2004) and Longman Dictionary of Contemporary English (5th
Edition, 2009). It must be borne in mind that many polysyllabic words bear primary, secondary,
tertiary, and weak stress phonemes at the same time:

3.1. Mobility of stress and suffixation

English is an inflectional language, which makes the words extended from word-beginning and word-
final directions. There are special suffixes; for example, certain suffixes determine on which of the
other syllables the stress will fall. There are very many suffixes which cause the syllable before the
suffix to be stressed (Demirezen and Sarigoban 2008a). The following examples stand for stress-
controlling derivational suffixes in English:

{-ive} impressive, infinitive, expressive, inventive, intrusive

{-ient} incipient, recipient, ingredient, inefficient, patient, insufficient

{-iant} deviant, variant, radiant, defiant

{-ial} substantial, potential, advertorial, initial, industrial, influential

{-ion} inflation, invention, creation, induction, production

{-ic} geographic, artistic, classic, fanatic, sadistic, alcoholic,

{-ian} Italian, median, librarian, Chomskian, Macedonian, politician

{-ious} infectious, insidious, precious, invidious, devious, facetious

{-ical} economical, biological, grammatical,

{-ity} opportunity, popularity, responsibility, personality, popularity, chastity
{-iate} deviate, disaffiliate, intermediate, intercollegiate, irradiate

{-iary} pecuniary, beneficiary, tertiary, pecuniary, superciliary, subsidiary
{-iable} negotiable, pitiable, invariable, irremediable, justifiable

{-ish} diminish, kittenish, feminish, English, feverish

{-ify} identify, clarify, disqualify, terrify, amplify, beautify

{-ium} auditorium, premium, compendium, symposium, planetarium, moratorium, helium
{-ior} superior, senior, posterior, interior, prior, ulterior, junior

{-io} radio, polio, portfolio, intaglio, ratio, patio, oratorio

{-iar} familiar, peculiar, unfamiliar,

{-ible} impossible, infallible, divisible, irreversible, plausible, possible, intangible.

Stress-controlling suffixes, which have the capacity to change word meaning and form a word
in a different part of speech, also serve the important role of affecting which syllable of a
word receives the primary stress. It must be noted that such suffix patterns can be difficult for
the native-speakers to recognize. Additionally, they are often difficult for non-native speakers
to naturally acquire.

According to Roach (2009 ), the suffixes and prefixes of English language can be classified as:
1. Suffixes/prefixes carrying primary stress themselves (auto-stressed suffixes): {semi-, -ation, -ee, -
eer, -ese, -ette, -esque, self-}.
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2. Suffixes that influence stress in the stem: {-eous, -graphy, -ial, -ic, -ion, -ious, -ty, -ive}.
3. Suffixes that do not affect stress placement: {-able, -age, -al, -en, -ful, -ing, -ish, -like, -less, -ly, -
ment, -ness, -ous, -fy, -wise, -y}.

3.2. Specific examples on doublets and triplets

It doesn’t matter if the stress is on a different syllable in the form of the word without the suffix
(sometimes called the base word); the stress will move from wherever it was to the syllable before the
suffix when any of these suffixes are added.

3.3. Doublets of words

Here are some examples:
céremonv/'sg iz’ mouni/ — ceremonial sz aamouni Al
circle "saakal’ — sémicircle "semisaikal
colon "kou'lan’ — sémicolon “se'mi“koulan
famous 'fz'mas’ — infamous 'm"fa"mas
final'fam™l’ — sémifinal “se'mi:-"fam’l, "s="mar*fam’], “sg’mi:'fam’]
industrv "m~dast™a/(n) — indistrialize “m'dast" aia™laz (v}
pancreas 'pagk Jias’ — pancredtic “panlai‘aDik
paradigm 'paiz“dam’ — paradigmaitic “pa ia"digma Dik
parasite 'pa aa"sait’ (n) — parasitic “paaa'sr Dik (adj)
parliament "parla’mant’ — parliaméntary “paslamant i, -'msnDa’ i
péculiar “priju:ljas’ — peculidrity SprifgulizeTas i
pédagogyv 'peda’za’dsi’ — pedagdgical “peda'gadzrkal
planet'ple"nit’ — planetarium “pla"na'ts 21" am
plastic "plas tik’ — plasticity ‘pla's'trsa Ti
reject "2i"dzekt (n) — reject “ardzska(v)
remedv "ag'ma’di/ — remedial “armi: “di:"dl
run 1an/ — rerun 'airan
sale 'seill’ — resale "aisell
reside “ar'zaid’ — residence "1z za"dans
resume /ar'zum’ — résumeé Sag za"mer, Mas za'mel
resume Car'zZuim — résume Cas zatmer, Tas za'mel
rhetoric "ag Do’ ak’ — rhetorical “ar'to arkal
ridicule "arda’igul’ — ridiculous “ar'diejatlas
tdil "tell’ — rétail "ai"tedl
robot "a0u bat, -bat — robétic “aouba Dk ra-
sacrifice 'sek ia"fars’ — sacrificial sk aa'f &l
sdnitarv 's@ na’ts il — sanitdnum “sa na'ts aiam

3.4. Triplets

The placement of the four stress phonemes in the following words requires the attention of an
expertise because the mobility of stress in these words is not indicated in any dictionaries; therefore,
they must be attentively taken into consideration by the nonnative teachers and trainees.
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academv "a'ke"do'mi’ — académic “mka'ds'muk’ — académia ek a'di: "mis

dccess 'mkses —accéssible ak'sz"sabal — accessibility “ak"se sa'brla Dl

dlternate (n) "ol tas"nert - altémative ‘adj) " ol'taa"na’trv/- alternation "ol "tai'ner [an
dmbassador " em'besad aa, “am- - ambassadérial Cem besa'dsaital

anésthetize “a'ngs 8a™tarz - anesthétic & nas'ts Dik - anesthésia “a"nas'6i g2
aristocrat/“2'us ta kst - aristécracy “@aa'stak’aa’sil - aristocrdtic Ta'us takaz Dik
confident 'kanfa"dant- confidéntial “kan fa'dsn[al - confidentidlity “kanfa’denfi'a"1a"Di
continue “kan'tm’ju:’-- céntinuity 'kan'ta"nua"Di -- continuation “kan"tmju'er [an
constitute 'kan sta™tu:t-- constituent “kan'stit’ [u”ant'-- constitdtion “kan“sta'tu:” [an
démocrat "dema"kazt — demdcracy “drmaok’as’si'— democratic “de'ma'kaz"Dik
indicate 'mda"ket’ (v)--indicative "m'di'ka"Dv (adj )-- indication "mda'ker'[an (n)
patriot 'pert’Jiat/-- patriotic “pert ai'a Dik -- patriotisam “pert’Jia"t1 zam

phétograph 'fouDa"gaef- photégrapher “fa'tag aa"fan - photographic “fou Da'ore fik
régiment "aed 33 mant - regiméntal “asd ze'mant’l -regimentation “asd 32 man'ter [an
réhab "1 hab -- rehabilitate “ai: "ha' brila’tent -- rehabilitdtion “ai: “ha'brla'terfan
séntiment 'sen Da'mant -- sentiméntal “szn Da'msnD” 1 -- sentimentality /“senta msn'te="1aDi
simplifv 'simpla’far -- simplicity “smm'pli"sa"Di -- simplification “smpla’faker [an
specifv/'spe sa™far’-- specifics “spr'si fiks/-- specification “spesa”faker [an

stable "sterbal -- stability “stabrlaDi -- stabilization “ster'ba’la'zer [an

stérile "stg aal/-- sterility “sta'arla Di/-- sterilization stz aala'zer [an

supervise 'si:"pai’varz -- supervisory su:‘pad'var’za'al -- supervision “su:“pai'vi 3an

In the doublets and triplets, 13 vowels of English language change back and forth bidirectionally into
the schwa phoneme via vowel reduction (figure 1), the recognition of which escapes from the
articulation of Turkish learners of English and lead them to the commitment of horrendous
pronunciation errors :

u:

1 ‘ /u o:
17
91:‘;7 “‘\‘\u

P o

Figure 1: Vowel reduction in English

The misperception of the vowel reduction in English brings forth misarticulation, which, in turn, leads
to the development of a foreign accent in English by Turks. It is because misplacement of the primary
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stress in vocabulary items triggers a chain reaction through the domino effect that harms not only the
pronunciation but also the related intonation patterns in sentences.

4. CONCLUSION

Needless to say, the awareness of the function and importance of word-stress have a facilitating effect
on L2 vocabulary acquisition. But just awareness is not enough. A serious attention to word-stress
patterns in connection with vocabulary instruction is an integral part oral communication (Demirezen,
M. and Sarigoban, 2008a). It must be noted that “Learning word-stress information is an integral part
of the experience of learning a new word (Aitchison, 1994).” Due to shift of stress by the addition of
certain suffixes into the words, vowel reduction brings in incredible sound changes in which almost all
the vowels get reduced to schwa, which changes the articulation of words. The result is faulty
pronunciation. ‘Poor pronunciation can distract the listener’ (Celce-Murcia and Goodwin, 1991;
Kenworthy, 1987:28) and ‘Poor pronunciation can make comprehension of the message difficult, and
this may result in negative social evaluation and discrimination’(Lippi-Green 1997 ; Munro 2003).
Non-native speakers with faultily stressed vocabulary items may not be understood by the native
speakers. Celce-Murcia, et al,(1996; Kenworthy, 1987:28) state that native speakers sometimes
become lost when trying to communicate with L2 English speakers who are weak in stress placement
issue in the vocabulary items. In addition, the incorrect placement of stresses on the vocabulary items
of the target language paves the way for accented speech (Kenworthy 1987; Munro, 2008)

Since intelligible speech in English depends upon word-stress knowledge in coordination with other
pieces of lexical information (Munro 2008), the potential exists for language teachers to play a highly
functional role in building learner awareness of word-stress patterns. At the same time, they are more
likely to be able to access such words from the mental lexicon. Recognizing stress patterns at word-
level and being able to use them with confidence both within and beyond the classroom are essential
dimensions of the kinds of speaking abilities learners need in order to succeed in their future studies
and careers (Murphy, 2004: 81).

Apparently, English words have certain patterns of stress which must be carefully observed by the
non-native learners if they want to be understood. In addition to some stress related games, the best
way to learn English stress is to listen to audio materials and to repeat them after the speaker, or
learners do shadow reading, watch sitcom shows, and the like. As for non-native teachers, They must
focus attention on word-level stress for purposes of English language vocabulary development, but the
process of how teacher trainees and teachers-on-the-job store and learn to use word-stress information
is still poorly understood. Then, to know the strategies of L2 these learners storing word-stress
information in the mental lexicon is an important piece of information to bear in mind for the foreign
language teachers.
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Genisletilmis Ozet

Yabanci dil egitim ve Ogretiminde, sozciikk vurgusu 6gretimi iizerine gere¢ bulma giicliigi
vardir. Bu makale, bdyle bir boslugu doldurmak igin yazilmustir. Ingilizcenin eklemeli (inflectional)
ve vurgu zamanli bir dil olmasi, sozciiklere 6n ek ve son eklerin eklenmesiyle sozciiklerin gergek
anlamimi tagiyan odaksil vurgunun ileri ve geri hareketliligi, Tirk 6gretmen ve stajyerleri tarafindan
duyulmamaktadir. Bu olumsuz durusta, Tiirkcenin hece zamanli bir dil olmasi da yatmaktadir.
Boylece anadil ve hedef dil ¢akigsmasi da odaksil vurgu hareketliginin algilanmasini engelledigi
bilinmektedir.
Ingilizcenin dort temel vurgusu vardir ve sdzciiklerin anlamlarim degistirir. Uluslararas1 Sesgil
Alfabede su sekilde gosterilirler:

/I Birincil Vurgu Sesbirimi
/A Ikincil Vurgu Sesbirimi

/ "/ Ugiinciil Vurgu Sesbirimi
/] Zayif Vurgu Sesbirimi

Odaksil sozciik vurgusu bazi 6n ek ve son eklerin sozciiklere eklenmesiyle, sozciik iginde ileri-geri
hareket eder ve bu hareketligi yaparken iizerine diistiikleri {inliilerin ve onlarin komsularinin ses
yapilarim  degistirerek, sozciiklerin icinde sesletim degisiklerin olusmasma neden olur. iste bu
degisikliklerin duyulmas: Tiirkler i¢in son derece zor olmaktadir.

Ingiliz dilinde, odaksil vurgu hareketliligi olusturan son ekler sdyle siralanabilir:

{-ive} impressive, infinitive, expressive, inventive, intrusive

{-ient} incipient, recipient, ingredient, inefficient, patient, insufficient
{-iant} deviant, variant, radiant, defiant

{-ial} substantial, potential, advertorial, initial, industrial, influential
{-ion} inflation, invention, creation, induction

{-ic} geographic, artistic, classic, fanatic, sadistic, alcoholic,

{-ian} Italian, median, librarian, Chomskian, Macedonian, politician
{-ious} infectious, insidious, precious, invidious, devious, facetious
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{-ical} economical, biological, grammatical,

{-ity} opportunity, popularity, responsibility, personality, popularity, chastity
{-iate} deviate, disaffiliate, intermediate, intercollegiate, irradiate

{-iary} pecuniary, beneficiary, tertiary, pecuniary, superciliary, subsidiary
{-iable} negotiable, pitiable, invariable, irremediable, justifiable

{-ish} diminish, kittenish, feminish, feverish

{-ify} identify, clarify, disqualify, beautify, quantify, terrify, certify, glorify
{-ium} premium, compendium, symposium, planetarium,

{-ior} superior, senior, posterior, interior, prior, ulterior

{-io} radio, polio, portfolio, intaglio

{-iar} familiar, peculiar, unfamiliar

{-ible} impossible, infallible, divisible, irreversible, plausible, possible, intanglible,

Dilbilimci Roach’a (2009 ) gére, Ingilizcenin ek bigimbirimleri sdyle smiflanabilir:

1. Kendileri odaksil vurgu tasiyan ekler: {semi-, -ation, -ee, -eer, -ese, -ette, -esque, self-}.

2. Sizciik govdesindeki yapilari etkileyen ekler: {-eous, -graphy, -ial, -ic, -ion, -ious, -ty, -ive}.

3. Odaksil vurgu olusturmayan ekler:{-able, -age, -al, -en, -ful, -ing, -ish, -like, -less, -ly, -ment, -ness,
-ous, -fy, -wise, -y}.

Bu eklerin % 80 oraninda baska dillerden 6diing alindig: diisiiniiliirse, Ingilizcede ¢ok islek olan
odaksil sozciik vurgusunun ne kadar karmasik bir olgu oldugu anlagilir.

Sozciiklerin tagidigi 4 vurgu tiirii higbir sozliikte verilmemektedir, sadece birincil ve ikinci vurgular
gosterilir; bu nedenle, anadili ingilizce olmayan 6gretmenler ve 6grencilerin dort temel vurguya
ulagmas1 imkansizdir. Bu makalede, vurgularin birer birer 6rneklerle gosterilmesi yapilacaktir:

Birincil vurgu: /'/:

Ornekler:

able "etbal | absent "s=bsant’, balance "bzlans | ballad "balad | fallacious faleifzs| fantastic
fen'testil, deepen "dirpan’, bacteria bak'tuiia, baggage "‘bagidz/, balconv 'baslkani | factory
‘fektan |, faculty “f=kalti| gala'g=la/; gallant "gelont’| gangster 'gegstan, gazelle 'ga'zel | geisha
'‘ge1fa’, hamburger "hambaigay’ handbook “hanbuk | concentrate "kansan"tiert’, semicolon
'semi”koulan

Bu vurgu, sozciigiin en yiiksek sesle sdylenen yeri olmasindan dolay1 rahatlikla isitilir, ama dogru
olarak sesletilmesi Tiirk¢enin hece zamanli bir olmasi nedeniyle Tiirklere zorluk ¢ikarmaktadir.

Ikincil Vurgu: //:
Algilanmasi ikincil diizeyde zordur.
Ornekler:

bandwagon ‘bendw @gan/, “kefatuia/ caleulate "kalkjs e, deactivate di-'ekta ven,
decaffeinated 'di'ksefa"neiDid  eccentricity “sksen'tusaDi/, economic “ska'namik, “i-/, economize
r'kans"maiz/, Fahrenheit 'feaanhant, farawav 'fasa™wer |, farsighted 'far™saiDid | fascinate
'fa=sa’nent’, decompose “dikam'pouz’| dedicate “deda’kent’, gascline "gasa'lin | habitat "haba’tat/
hallucinate halusa’nent’ handicap “hendi“kep | redevelop “aida'velap | reelect “aialekt

Ugiinciil vurgu/ /:

Bu vurgu, Tiirkler tarafindan ¢ok zor isitilmektedir. Ayrica iiglinciil vurguyu hicbir sozliik tarafindan
gosterilmemesi, algilama ve 6grenme gligliilerinin oranini artirmaktadir.
Ornekler:
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abbreviate "a'bai: "vi:"ert/, abnormal “&b'nor'mal’, coagulate “kou'z=g’ja’lent, cohabitation

“kou ha ba'ter [an, colonial “kalou™ni al, colloguial “ka'lovk wi:"al’ compatriot “kam'pertaiat,
December “di'sem ™baa/, decentralize "di:'sentia™laiz’, defendant ™ dr'fen"dant/, degree " dr'gaiz/,
impartial "m'pay[al’, idealist "ar'dia™lizam’, identifiable "ar“dsn " Da'far abal/| reacticnary
ditmkla'neail rebellious Sarbajas/ receptionist "ar'sepT[a'nist, recharge Caitfoads, semicircular
'sz'mi: “saukju'lay/, sensuality “senu: "=l Dl recvele Cai'sarkal’, redecorate Cai'ds"kataent

Zayif vurgu / /:

Biiyiik bir ¢ogunlukla, zayif vurgu kivrik-1 (schwa) sesbirimin iistiine diigmektedir. Eger higbir bagka

ses lizerine ¢aligsmasiniz bile, kivrik-1 sesinin 6gretimine 6zel zaman ayirmalisiniz (Kenworthy,
1987:51). Kavrik-1, Ingilizce dilinde, agzin alt-orta-merkezi bolgesinde iiretilir ve Tiirkgede

bulunmadigi i¢in Tiirkler tarafindan bir tiirlii algilanamayan seslerden biridir.

Ornekler:

abandon “sb'znd an’. abdomen "#bd am an/, banana “ba'na"nal, concelvable “kan'si: vahal
congratulatory “kan'gaz tfa a0 a0/, fabulous “faebjalas | facilitate “fa'srla’tert’, general
'dzz"na"aal/, generous "dzs'na’aas | habitable "ha"ba'Da'bal | hallucinate “halu“sa’nent/,
harassment “ha"i@s mant’, imaginable " r'ma"dzana'bal’, immigrant "1'mag 1ant’, conceivahle
“kan'si:va'bal | composition "kampa™z1 [an/, compensate 'kam “pan”seit’, compatible
“kam'pa"Da'bal , reasonableness 'ri:z'na"bal mas’, colonization “ka’la'na'zer [an/, considerable
“kan'srda’iab al’ incomparable " m'kam pa’aa hal, maneuverable “ma'nu: va ia'hal manifestation
"ma na fa'ster [an/, nationalitv “ne"[anae1s"Di/ | seasonable 'si"zanabal /.

Ingiliz dilinde sozciik vurgusunun hareketlilige ¢ok az kitapta yer almaktadir. Asagida verilen ikili ve

ticlii sozciikler, odaksil vurgunun, sézciilerin i¢inde nasil ses degisikligi olusturarak ileriye veya geriye
dogru hareket ettigi belgelenmistir:

Sozciik vurgusu hareketliligi :
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céremonyv/'sg a3’ mouni/ — ceremonial s aa'mouni Al
circle 'saakal’ — sémicircle semi™saakal

colon 'kou’lan’ — sémicolon sz mi“koulan

famous "fe'mas’ — infamous . 'm" fa"mas

final'fam’l' — sémifinal "sz'mi-"fam]. 's='mar"fam’l, “sz'mi:'fam’]
industrv 'm"dast’a/(n) — indastmalize “m'dast’ aia az (v)
pdncreas 'pagk’iias’ — pancredtic pankai's Tk
paradigm 'paiz“dam’ — paradigmatic “paia"digma Dik
parasite 'pa aa"sait’ (n) — parasitic “paia'sr Dik (adj)
parliament "paila mant’ — parliaméntary “pai’lamant i, -'menDa’ i
péculiar “prigu:ljer’ — peculidrity “prijguili-aEaa i
pédagogy 'peda’ga’dsi — pedagégical “psda'gadzrkal
planet 'pla"nit’ — planetarium “pla"na'ts" 2 am

plastic "plas 'tk — plasticity /pla's't'sa Di

reject "ai"dzekt (n) — reject “ar'dzskt (v)

remedv "ag'ma’di/ — remedial “armi: “did

run 'ian’ — rerun (i ran

sale "serll/ — resale /ai"sell

reside “ar'zaid’ — residence 12 za"dans

resume Car'zum — résumé i za'mer, “ag za'mern

resume CJr'zZuml — résumeé as za'mer, “ag za'mel
rhetoric "ag"Da’atk’ — rhetorical “ar'to"arkal

ridicule "arda’igul’ — ridiculous “ar'dik’jalas

tdil "teil’ — rétail "1 tedl

robot 10U’ bat, -bat’ — robétic "aouba Dk, ra-

sdcrifice ‘szl iz fars — sacrificial “sekaa'fr [al

sdnitary 's& na’ts 1 — sanitdnum “se na'ts il am

Uglii sézciik vurgusu hareketliligi

Asagidaki sozciiklerde vurgu hareketliligi dikkatlice izlenmeli ve sesli olarak tekrarlanmalidir:

academy "a'ke"do'mi’ — académic “eka'ds'muk’ — académia ek a'di: "mis

dccess 'mksss —accéssible ak'sz'sabal — accessibility “ak"seTsa'brla Dl

dlternate (n) "ol taa"nert - altémative ‘adj) " ol'taa"na‘trv/- alternation "ol "taa'ner [an
dmbassador “em'besad a1, “am- - ambassadérial Cem basa'dsTaial

anésthetize “a'ngs 8a™tarz - anesthétic & nas'ts Dik - anesthésia “a"nas'6i g2
aristocrat/“2'us ta kst - aristécracy “@aa'stak’aa’sil - aristocrdtic Ta'us takaz Dik
confident 'kanfa"dant- confidéntial “kan fa'dsn[al - confidentidlity “kanfa’denfi'a"1a"Di
continue “kan'tm’ju:’-- céntinuity 'kan'ta"nua"Di -- continuation “kan"tmju'er [an
constitute 'kan sta™tu:t-- constituent “kan'stit’ [u”ant'-- constitdtion “kan“sta'tu:” [an
démocrat "dema"kazt — demdcracy “drmaok’as’si'— democratic “de'ma'kaz"Dik
indicate 'mda"ket’ (v)--indicative "m'di'ka"Dv (adj )-- indication "mda'ker'[an (n)
patriot 'pert’Jiat/-- patriotic “pert ai'a Dik -- patriotisam “pert’Jia"t1 zam

phétograph ‘fou Da"gazf- photégrapher “fatag aa"faa - photographic “fou Da'gra fik
régiment "azd 33 mant - regiméntal “azd zeman’t’] -regimentdtion “asd 32 man'ter [an
réhab "1 "hab - rehabilitate “ai: "ha' brila’tent/ -- rehabilitation “ai: “ha'brla'telfan
séntiment 'sen Da'mant -- sentiméntal “szn"Da'menD” 1 -- sentimentdlity /“senta"men'te="1aDi
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simplifv "smmpla’far -- simplicity “sun'plrsa"Di/-- simplification “smpla’faker [an
specifv/'spe sa™far’-- specifics “spr'si fiks/-- specification “spesa”faker [an

stable "sterbal -- stability “stabrlaDi -- stabilization “ster'ba’la'zer [an

stérile "stg aal/-- sterility “sta'arla"Di/-- sterilization stz aala'zer [an

supervise 'si:"pai’varz -- supervisory su:‘pad'var’za'al -- supervision “su:“pai'vi 3an

Sonu¢ olarak, Ogrencilere (metrical phonology) yoluyla 6zel olarak egitim verilmesi gerekir.
Ingilizcenin 4 temel vurgusu konusan sozliiklerden audacity programiyla indirilerek, anadili Ingilizce
olan konusucularin agzindan dogal bi¢imiyle seslendirilerek alistirmalarda kullanilabilir ve geregler
gelistirilebilir. Boyle bir uygulama 6grencilere avantaj saglayacaktir.

Burada bir kez daha vurgulamak gerekir. Odaksin sézciik vurgusunun sozciikler igindeki hareketliligi,
Ingilizcenin 13 adet {inliisiiniin hepsinin kivrik-1 sesine indirgenmesi, kemiklesmis bir sesletim hatasi
olarak Tiurkler tarafindan isitilmemektedir. Bu nedenle, yukarida gelistirilen 6rneklerden aligtirma
yapmak i¢in, tekerleme, kisa ciimle, bilmeceler olusturarak sesletim aligtirmalar1 gelistirilebilir.
Ozellikle kivrik-1 sesi igin 6zel 50 dakikalik programlar hazirlanabilir.



