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ASSESSMENT IN ENGLISH AS A FOREIGN LANGUAGE IN PRIMARY
SCHOOLS IN TURKEY1

TURKIYE’DEKI iILKOGRETIM OKULLARIDNA YABANCI DiL. OLARAK
INGILiZCENIN OGRETIMINDE UYGULANAN DEGERLENDIRME SURECI

Arif SARICOBAN? | Esengiil HASDEMIR’®

ABSTRACT: Teaching and learning a new language (English) has always been an onerous process demanding
time and patience for teachers, students, and related institutions. In this process, teachers aim their students' success by using
the most effective techniques and the most suitable curriculum to their needs. These techniques and applications need
evaluation in order to find out whether they work or not in terms of taking the students' foreign language proficiency levels to
the intended target. At this point, the indispensable part of the whole education process comes forth-assessment. This study
aims to scrutinize the current assessment procedure for young learners in primary schools in Turkey.
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OZET: Yeni bir dili (ingilizce) 6gretmek ve 6grenmek, dgretmenler, 6grenciler ve ilgili kurumlar icin daima
zaman ve sabir gerektiren yogun bir siiregtir. Bu siirecte 6gretmenler en etkin teknikleri ve ihtiyaclarina en uygun miifredat
kullanarak 6grencilerinin basarisini hedeflemektedir. Bu teknik ve uygulamalar 6grencilerin yabanci dil yetkinlik diizeylerini
arzu edilen hedefe ulastirmas: bakimindan islev goriip gérmedigi konusunda degerlendirmeyi gerekli kilar. Bu noktada,
egitim siirecinin kagimilmaz bir pargas: ise degerlendirmedir. Bu cahigma Tiirkiye’de ilkogretim okullarmda gocuklara
yabanci dil 6gretiminde mevcut olan degerlendirme siirecini irdelemeyi amag edinmistir.

Anahtar sézciikler: Degerlendirme. geng dgrenciler. yabanci dil olarak Ingilizce.

1. INTRODUCTION

There is no doubt that teaching and learning a new language places a heavy burden on
not only teachers and students, but institutions as well with regard to time and patience. It is
believed that we, the educators, the curriculum planners, the teachers, whoever we are, try to
do our best to utilize the most effective teaching methods, techniques and strategies to reach
our aim. However, there seems to be a neglected part of education at this point-assessment,
without which one cannot get reliable information about the teaching and learning process.

Assessment is a type of criteria that allows educators, teachers, and other concerned
parties to observe and evaluates the evaluate the teaching and learning process, to see the
progress as much clear as possible and they will be able to provide those young learners, their
parents and administrators with feedback.

Considering the ages of foreign language (FL) learners, the assessment techniques
vary. To use an assessment technique for adults is not suitable to use it for young learners.
Though, some similar techniques may be preferable, but with a different format; for instance,
using pictures in matching for young learners is easy, attractive, enjoyable, and etc. as is
reported by Cameron (2005) that children are often more enthusiastic and lively as learners
(p.1). Therefore, we need to be very careful to use child-friendly assessment techniques with
child-friendly materials suitable for their level of competence. For this reason, foreign
language teachers for young learners should utilize various types of assessment tools such as
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portfolios, projects, self and peer assessment, observation, traditional tests, etc. — (Kiintas &
Sarigoban, 2010). Therefore, we need to attach utmost attention to make our assessment items
as much non-threatening, free of stress, playful, and useful as possible for those learners as is
also indicated by Alderson et al. (1995). As a result, it is believed that young learners get the
chance to use their capacities with meaningful activities and exercises designed by their
teachers. Therefore, this study aims to scrutinize the current assessment procedure for young
learners in primary schools in Turkey.

1.1. Problem

As we all know, traditional test types are the one mostly preferred by FL teachers
since they are considered very practical in terms of rating. Among those traditional
assessment tools are “closed-ended items such as true/false, multiple choice, short answers,
matching and fill-in the blanks” (Belle, 1999:1 as is cited in Saricoban & Kiintas, 2010).
However, we need to seriously consider the fact that an assessment suitable for one group of
learners may not be suitable for others. In our case, when young learners are concerned,
designing assessment items for this specific group quite naturally needs special attention to fit
those learners competencies, personalities, skills, and etc. Then, in order to obtain more
reliable results, a variety of methods should be used for this ultimate purpose, regardless of
some constraints like overcrowded classrooms, attitudes and motivational states of FL
teachers in those classrooms, the system imposed by the Ministery of National Education
(MNE) that requires FL teachers to utilize many assessment methods such as observations,
self and peer assessments, and portfolios which seem to be a heavy burden on their shoulders.
On the contrary there is a reverse tendency to use exam types which are not completely
appropriate for those learners but elderly ones.

1.2. Purpose

In most of the state schools FL teachers prefer to use ready-made tests since they
assert that they do not have time and patience to do so. Of course, it is not their fault and
nobody can accuse them as well. There are no testing offices in most of the state schools at
this level nor specialized test designers, too. It is generally the teachers who devise the test
items on their own without professional guidance and help. Therefore, it is quite natural to
claim that these tests may be inadequate in terms of validity and reliability for this specific
purpose. They may fail to measure what is intended to test and therefore, may severely
damage the process of teaching and learning, as well.

The ready-made assessment items should be reviewed, analyzed, and revised to find
out whether they work for the ultimate purpose only because the tasks carried out in the
exams are considered not to assess what is intended to test and it has been observed that they
do not comply with the essential elements and characteristics of young learners. Therefore,
this study suggests some assessment items that are believed to be appropriate, effective,
attractive, enjoyable, easy, etc. for this specific group of students develop positive attitudes
towards learning a foreign language.

2. SUGGESTED ASSESSMENT TASKS

Exam tasks should look similar to the instructional tasks that FL learners are exposed
to use in the class (Berwick 1993, Nunan 1989, Purpura 2004, Skehan 1998). On the other
hand, according to Pica et al (1993), tasks should be goal-oriented and encourage learners to
achieve the specific goal. They should provide FL teachers with information about their
learners’ capacities.

Then, the most important questions come in minds “How should teachers select the
best assessment task for children? What are the characteristics and principles of child-friendly
assessment? Within this context, they should be constructed to assess young learners’
language competence from both educational and pedagogical point of views.
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The following figures in this study for each case were adapted from Hasdemir’s M.A.
study (2012).
Task 1. Telling the time

A task which aims to assess young learners’ competence in telling the time should be

given a meaningful context. Figure 1 below indicates that the task with an item that stands in
context makes it more comprehensible, so those learners might not have difficulty in
responding since they are provided with a and as a result they would find a better opportunity
to show what they can really do.
Figure 1 Contextual Tasks

Read the story. Look at the clock. Write the time.

Task 2. Predicting, working out sequences of events and reasoning

Figure 2 implies that for this task FL learners are first required to have a look at the
comic strip carefully in order to understand the concatenation of events. Then, they are asked
to fill in the speech bubbles. Through this task, the teachers aim to improve the children’s
perception level and assess their competence in accuracy: grammar and discourse.
Figure 2 Prediction and Reasoning Tasks

Loolk at the pictures. Write sentences. Complete the dialogues.
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Task 3. Problem-solving

Problem solving tasks challenge young learners intellectually as they hit the right
developmental level (McKay, 2008:111). Figure 4 assesses the vocabulary knowledge in
different word groups. The instruction simply explains that one’s computer has a problem.
That is, it automatically changes a word when a sentence is typed. In this task, the learners are
asked to read each sentence and guess the meaning of the strange word. They should infer the
meaning of the word in the context provided. By this activity young learners have the
opportunity to sharpen their creative thinking skills as their cognitive development is
encouraged (Slattery and Willis, 2003).
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Figure 3 Problem Solving Tasks

My computer is not working! Can you help to correct the word I typed?
1. My name is Sophie. I live in London. I have one brother and one Ijsflffsslhh.

2. Ahmet went to the djllskjksss to buy some fruit.
3. Have you got a camera? Let’s take a kjjllsssddd.
4. 1 feel thirsty and hot. I need a glass of szzzzcvgfg.

Task 4. Spelling

It is a golden rule in testing that we should test one item at a time. As a result, we can
avoid unintended skills to test and measure. For example, a careful analysis of Figure 4
implies the reality that it does not only test the ability to spell but vocabulary as well. Just the
contrary the aim should be that FL learners should be able to work out the order of the letters
by mental processing (Alderson, J.C. et al., 1995).
Figure 4 Puzzle-like Tasks

REARRANGE THE FOLLOWING LETTERS TO MAKE ENGLISH WORDS.
1.RAC 2. OROD 3. BTELA

Task 5. Developing learners’ comprehension by a context-related picture

Visual cues like pictures, cartoon characters, arrows, frames, etc. should be utilized in
foreign language teaching, which is considered to provide the necessary help to convey the
meaning. These types of visuals must be direct and understandable to avoid confusion and
ambiguity. In Figure 5 below the picture shows where the family live in the text. The
expected answers of the question have got nothing to do with the look of the house which is
decorated by a context-related picture in order to help students’ comprehension. On
decorative purposes one or two of the new words in the item text can also be illustrated as
glossary. In addition frames can also be used to split the items to determine each item’s space
on the paper.
Figure 5 Supportive Illustrations
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Similarly, Figure 6 is supposed to test the grammar points there is, there are,
prepositions of place. FL learners need to have a look at the picture carefully in order to find
out the place of each object.



138 A.SARICOBAN-E.HASDEMIR | H. U. Egitim Fakiiltesi Dergisi (H. U. Journal of Education), Ozel Say1 2 (2012), 134-145

Figure 6 Visuals as the Item Itself

e -

Look at the pictures and answer the questions. Write short answers.
Example: Where are the students? in the classroom

1.What is the teacher drawing?
2.Where is the cat?

3.How many students are there?

Adapted from Cambridge Young Learners Starters Reading Writing Samples
3. TYPES OF ASSESSMENT ITEMS

Some of the assessment items that we recommend to use with this age group are
multiple-choice, gap-filling, odd-one-out, true-false, short answer items.
3.1. Multiple-choice Items

As Ur (1996:38) states, multiple-choice test items include a stem and a number of
options: distracters and only one correct option. Though these items necessitate a respectable
time to prepare, they are quite easy to score.

In the following samples the stem presents only one problem as an incomplete
statement or a question. In Figure 7, the stem is a direct question, whereas there is a statement
Figure 8.

Figure 7 Stem as a Question

Lk T THE PIHCTIRE AD CHOOSE THE COORRECT ArSYWER.

wWellhere s Hanoe's teddy bear?

@.om thee chair bB.under the chair coim Fromt of the chal e

Figure 8 Stem as a Statement

Lk T THE FINCTILARE S OO RAFPLETE THE STaTEREMIT,

Harnde's teddy baesris the chaibr.
= B ooariclesr o Froct of

3.2. Gap-Filling Items

Gap-filling is mostly preferred by teachers and exam developers assess different
language skills and areas such as listening, speaking, reading, writing, vocabulary and
grammar or all of them interestedly. Since gap-filling exam items enable assessing language
competency both in structure and discourse aspects, they allow learners to comprehend the
vocabulary and the correct grammatical form of the words to fill in the gaps (Smith and
Avinesh, 2010).

The sample in Figure 8 requires learners to utilize their vocabulary knowledge. The
paragraph enables a context (a meaningful story) with pictures (visual clues) to help them to
find the best words to complete the text.
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Figure 9 Gaps with Visuals

Look at the pictures. Write the words. Complete the text.
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3.3. Matching items
Children are first provided with some words or phrases and then they are asked to match them
with the things they refer (Alderson, et al., 1995) that are given in the pictures. They are often
used to assess vocabulary at recognition level. Another activity can be matching full sentences
in a dialogue completion. Another one can be labeling pictures with words (e.g. labeling body
parts). In the following example (Figure 10), the young learners are required to match the
words of house objects on the left with the rooms on the right. Of course, many other
examples can be provided.
Figure 10 Matching Items

Where are the object=" Match the object=swith the rooms.

bed arm«chair sofa mirror lamp nus chair =hble sink cupb-ocard

3.4. True-False items

In this test item type, young learners are given a statement and asked to state whether
it is true or false by referring a text (Razi, 2005) or mostly a picture as this age group enjoys
visuals more. Madsen (1983) states that this type is suitable for those learners since they have
limited skills in English (p.79).

In this test item, pictures, instead of texts that might be difficult for them to
comprehend, again help them visualize the facts easily and foster their understanding as well
as their vocabulary and grammar knowledge. For instance, illustrations such as a park scene,
classroom setting, rooms in a house, etc. (Figure 11) could be used due to their simplicity in
constructing. Besides, they are easy to score (Ur, 1996). In order to make them a bit
communicative they are asked to correct the false ones.

Similarly, in Figure 12 below young learners are supposed to look at the pictures and
put a tick (?) or cross (?) next to the statements.
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Figure 11 Assessing Reading via True-False Items
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Figure 12 Assessing Vocabulary via True-False Items
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3.5. Short-answer items

In order to test reading, writing and comprehension skills of those learners short-
answer type of test items that are good for “who”, “what”, and “where” content, are preferable
since they are short and easy to understand when accompanied with visual elements such as
pictures provided in Table 13 below. They are formulated to test understanding particular
information and forming an accurate full sentence or phrase as an answer.

Below in Figure 13, the formulated questions refer to the people and their actions in
the picture. Students are supposed to read the questions, guess, find the answers in the picture,
and write either phrases or a simple sentence for each of the questions.

Figure 13 Assessing Reading and Writing via Short-answer Items

L = o I e i B o R e i — o R

T e L i STy e e

2 et s SRl e i

| W har =3 PR Ear e =St L e e

(Adapted from Cambridge Young Learners Starters Reading Writing Samples)
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4. SUGGESTED ALTERNATIVE ASSESSMENTS
4.1. Portfolios

A portfolio is a purposeful collection of student work that includes student participation in
selecting contents, criteria for selection and judging merits, and evidence of a student's self-reflection.
It should represent student-selected samples of work experiences related to outcomes being assessed,
and documents according to growth and development towards mastering identified outcomes
(http://www.pgcps.org/~elc/portfolio.html (Retrieved on May 12, 2012).

Keeping portfolio is believed to support instructional goals, reflect change and growth over a
period of time, encourage student, teacher, and parent reflection, and provide for continuity in
education from one year to the next. They help

(a) encourage self-directed learning,

(b) enlarge the view of what is learned,

(c) foster learning about learning,

(d) demonstrate progress toward identified outcomes,

(e) create an intersection for instruction and assessment,

(f) provide a way for students to value themselves as learners, and

(g) offer opportunities for peer-supported growth.

Types of portfolios

There are many different types of portfolios, each of which can serve one or more specific
purposes as part of an overall school or classroom assessment program. The following is a list of the
types most often cited in the literature: http://www.pgcps.org/~elc/portfolio2.html (Retrieved on May
12,2012).

) Documentation Portfolio: This type is also know as the "working"

portfolio. Specifically, this approach involves a collection of work over time

showing growth and improvement reflecting students' learning of identified

outcomes. The documentation portfolio can include everything from

brainstorming activities to drafts to finished products. The collection becomes

meaningful when specific items are selected out to focus on particular

educational experiences or goals. It can include the bet and weakest of student

work.

) Process Portfolio: This approach documents all facets or phases of the

learning process. They are particularly useful in documenting students' overall

learning process. It can show how students integrate specific knowledge or skills

and progress towards both basic and advanced mastery. Additionally, the process

portfolio inevitably emphasizes students' reflection upon their learning process,

including the use of reflective journals, think logs, and related forms of

metacognitive processing.

. Showcase Portfolio: This type of portfolio is best used for summative

evaluation of students' mastery of key curriculum outcomes. It should include

students' very best work, determined through a combination of student and

teacher selection. Only completed work should be included. In addition, this type

of portfolio is especially compatible with audio-visual artifact development,

including photographs, videotapes, and electronic records of students' completed

work. The showcase portfolio should also include written analysis and

reflections by the student upon the decision-making process(es) used to

determine which works are included.

Figure 14 Portfolios

DATE | N PORTFOLIO CONTENT TABLE I Feel.

MY HOUSE AND ME © &
4.2. Observation

Observation can simply be defined as to watch young learners in a systematic and
child-friendly ways in which they should not feel, notice, and/or know that they are being
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assessed. Therefore, they should act in a stress-free environment dealing with tasks while the
teachers look for the certain learning behaviors in the class and take notes or use a checklist
for their learners’ performances that consists clear criteria and standards for the tasks they
have larteady assigned for their learners. To do so, a variety of checklists can be utilized
throughout the whole term and/or year such as individual progress checklists, unit progress
checklists, language skills observation sheets, end of term sheets, etc.

Figure 15 Observation Sheet
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4.3. Self-assessment

Self-assessment allows young learners and teachers to become partners in the learning
process and provides them with the opportunity to develop goals for foreign language
learning/teaching process. Young learners are encouraged to monitor, critically analyze their
learning process, take control of their learning and create an arena for independence and
ownership of their learning process (Liebovich,
http://ceep.crc.uiuc.edu/pubs/katzsym/liebovich.html, Retrieved on May 12, 2012). To do
this, self-assessment checklists, portfolio comment cards, questionnaires, journals,
conferincing in L1, etc. can be utilized.
Figure 16 Self-assessment

MY COMMENT CARD

NAME: ......oooimmmmrmiemmenrreesei. DATE: .., 4 10) 2 (oSN
MATERIALS

WHO HELPED YOU?  TEACHER _FAMILY _FRIEND

HOW DO YOU FEEL ABOUT YOUR WORK? © 0 0

WHY? oo ee e
TEACHER’S COMMENT ......ccvveutmimoooeoiooooooeeeoeeooeooeoeeee oo oee oo seeeeeeeeeree e oeooeen

4.4. Projects

An effective program uses multiple strategies to demonstrate learners’ growth and
performance, create something of their own, interpreting their language abilities, knowledge,
critical thinking abilities, organizational and social skills, learning styles. They should be
closely correlated to your stated goals as foreign language teachers. “Projects in which
students create multimedia presentations, Web pages, artwork or songs may be evaluated
differently than traditional written, typed, or even word-processed papers. Assessment
strategies can include performance tasks, teacher observations, personal communications,
standardized testing, and student and teacher developed evaluation rubrics, and others”
(http://www.globalschoolnet.org/web/pbl/plan/assess.htm, Retrieved on May 12, 2012). Such
projects as Design a room, Plan a summer holiday, Tell a story, etc. can be assigned.
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Figure 17 Projects

i

5. CONCLUSION

As is mentioned above assessing young learners provides the following parties with some
important issues we have discussed so far.

A. Foreign language teachers

It helps them to identify what they already know and become aware of their learners’ real
needs, skills, abilities, make decisions about how to implement learning activities, and
determine appropriate assessment tasks and items. Teachers become more experienced to
make lesson and activity plans and set goals, create new classroom arrangements, select
materials, report to school administartors and parents about children's developmental status
and achievement, and monitor and improve the teaching-learning process.

B. Families

Young learners’ assessment also provides parents with information about their children's
progress and learning and relate school activities to home activities and experiences.

C. Curriculum

This helps develop policy decisions about what is and is not appropriate for young
learners and determine how well and to what extent programs and services those learners
receive are beneficial and appropriate.

D. The Public

Assessment also keeps public informed about children's achievement, provide information
relating to student's school-wide achievements and a basis for public policy (e.g., legislation,
recommendations, and statements).
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Genisletilmis Ozet

Yeni bir dili 6gretmek ve 6grenmek, d6gretmenler, dgrenciler ve ilgili kurumlar i¢in daima
zaman ve sabir gerektiren yogun bir siiregtir. Bu siirecte 6gretmenler en etkin teknikleri ve
ihtiyaglarma en uygun miifredat1 kullanarak 6grencilerinin basarisini hedeflemektedir. Bu
teknik ve uygulamalar 6grencilerin yabanci dil yetkinlik diizeylerini arzu edilen hedefe
ulagtirmas1 bakimindan islev goriip gérmedigi konusunda degerlendirmeyi gerekli kilar. Bu
noktada, egitim siirecinin kagmnilmaz bir parcasi ise degerlendirmedir. Bu ¢aligma Tiirkiye’de
[Ikdgretim okullarinda ¢ocuklara yabanci dil 6gretiminde mevcut olan degerlendirme siirecini
irdelemeyi amag edinmistir.

Kalabalik smiflar ve sube sayilarinm c¢oklugu Milli Egitim Bakanliginin 6grenci
degerlendirme ve smif gegme yonetmelikleri ile birlesince 6gretmenler degerlendirme aract
olarak geleneksel yazili sinavlarini kullanmak zorunda kaliyorlar. Bu zorunlulsuk akla bir ¢ok
soru getirmektedir: Cocuklarin derslerde basarili olup olmadiklarmi ya da bir iist sinifa hangi
ortalamayla gegtikleri gibi 6nemli konularda bilgi vermesi beklenen fakat 6zellikle ilkd gretim
birinci kademe 6grencileri i¢in pek de dnerilmeyen bu yazili smavlar giivenilir mi? Cocuklar1
korkutan, kisitli becerileri 6lgebilen bu smnav tiirli nasil ¢ocuklara uygun hale getirebilir?
Ogretmenler ¢cocuklarm neyi yapip neyi yapamadiklarm etkili bir sekilde 6lgecek olan gocuk-
odakli smav sorusu hazirlama konusunda ne kadar bilgili? Bu calisma ilk olarak yukaridaki
sorulara cevap verebilmek ve ¢ocuklarin diinyalarina, kisilik 6zelliklerine, bilgi ve geligsmislik
diizeylerine uygun soru tipleri konusunda &gretmenlere yol gdstermek igin ornekleri
gerekeeleri ile sunmaktadir.

9 yasim doldurduktan sonra 4. sinifa gecen ve yabanci dil 6grenmeye baslayan ilkogretim
birinci kademe Ogrencilerine uygulanan dil dgretim metotlar1 onlardan yasca biiyiik olan
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ogrencilerden farklidir. Bu farklilik ¢ocuklarin egitim hayatina yeni baslamis olmalarindan,
diger bir deyisle sinirl egitim tecriibelerinden kaynaklanmaktadir. Kisitli olan sadece bilgileri
degildir, yazma ve okuma gibi temel becerileri de heniiz istenilen seviyeye gelmemistir.
Duygusal, bilissel ve de fiziksel gelisimlerini de heniliz tamamlanmamis olan bu geng
bireylere dil 6gretmenin temel kurallar1 onlar1 ¢ok iyi tanimak, kapasitelerini bilmek, yaratici,
enerjik, cabuk heyecanlanan kisiliklerine hitap edebilmek ve kisithh dikkat ve hafizalarina
ragmen sabir gosterebilmektir. Bu yastaki c¢ocuklara sadece dili Ogretirken degil,
ogrendiklerini degerlendirirken de uygulanan yontemler diger yas gruplarindan farklilik
gosterir. Hayal giicleri bu kadar giiclii olan, oyun oynamay1, hareket etmeyi seven ve anlamli
oldugu siirece bilgiyi kabul eden ¢ocuklarin dil seviyelerini degerlendirmek donanimli olmay1
gerektirir. Dolayisiyla, ¢ocuklara yabanci dil 6gretiminde degerlendirme Olgiitleri icerisinde
yer almasi gereken teknik ve yaklasimlar konusunda bu yas grubuna ders veren
Ogretmenlerimizin bu konuda farkindaliklarmin saglanmasi ve artirilmasi goz ardi edil.

Tiirkiye’de ilkogretim okullarinda 6gretmenlerin kullandig1 yazili smavlar gerek sayfa
diizenleri gerekse igerdigi soru tipleri acisindan genglere hatta yetigkinlere uygun simavlar
olma 6zelligini tagimaktadir. Genellikle resmi bir goriiniise sahiptirler, diger bir deyisle bir
sayfa dolusu yazi ve belirli bir zamanda cevaplanmasi gereken sorulardan olusurlar. Bu
¢ocuklar i¢cin anlasilmasi zor bir kavramdir ve sonu¢ olarak kullanilmasi mecburi ise mutlaka
onlar i¢in gerekli uyarlamalar yapilmalidir. Goriiniim olarak resimlerle resmilikten kurtulmak
ve daha ilgi ¢ekici hale getirilmek faydalidir. Ogretmen sorular1 olustururken, izole
climlelerden kag¢inmali miimkiin oldugu kadar c¢ocuklarin diinyasina yakin onlarin
anlayabilecegi hikayelerin icine yerlestirmelidir. Smifta yapilan aktivitelere benzer sorular
yazmak hem 6gretmen i¢in kolaylik saglayacaktir hem de Ogrenci yabancilik ¢ekmeyecegi
icin basarisiz olmayacaktir.

Cocuklarm dili ancak anlamli bulurlarsa 6grenebilmeleri, dili soyut bir kavram olarak
gorilip kurallar cercevesinde analiz edememeleri, yazili sinavlar1 degerlendirme araci olarak
kullanan 6gretmenleri zora sokmaktadir. Ciinkii dili parca parga degil bir biitiin olarak
Ogretme yaklasiminin gecerli oldugu egitim siirecinde yazili smavlar ¢ocuklar1 bir biitiin
olarak degerlendirmekte yetersiz kalmaktadir. Bu yilizdendir ki mevcut ¢aligmada
Ogretmenlerimize su ana kadar mevcut programlar igerisinde uygulamakta olduklar1 klasik
degerlendirmelerin her yas grubu icin uygun diismeyecegi kanisindan yola ¢ikilarak,
cocuklara yabanci dil Ogretiminde degerlendirme siireci igerisinde uygun olabilecek
yaklasimlar bir Oneri paketi halinde sunulmaktadir. Bu paket portfolyo, gozlem, kendini
degerlendirme ve proje gibi unsurlardan olusmaktadir. Yurt disinda devlet okullarinda uzun
stredir kullanilan, Tiirkiye’de 06zel okullarin bas1 c¢ektigi portfolyo ve proje gibi
degerlendirme araglarmi planlamak ve kullanmak, sonuglarmi ¢ocuk ve veli ile paylagsmak
belli bir aligma siireci gerektirse de zamanla son derece etkili ve de gecerli sonuglar
verebilecek faydali yontemlerdir. Go6zlem raporlar1 her ne kadar kalabalik mevcutlarda
Ogretmenleri zorlasa da siirekli degerlendirme kuralinin en temel ve belki de giivenirliligi en
yiiksek yontemdir. Kendini degerlendirme teknigi cocuga siirecin bir pargasit olma sansini
verdigi gibi, kendisini sorgulama sorumlulugunu da yerlestirmeyi hedeflemektedir. Tiim bu
farkli yaklasimlar, yazili smavlarm eksik kaldig1 ya da adaletli degerlendirme yapamadigi
noktalarda etkili olan, 6grenciyi 68renme siirecinde motive eden, 6lgme degerlendirmenin
korkulu riiya olmaktan ¢ikmasimni saglayan, bir biitiin olan dili yine bir biitiin olarak dlgmeye
olanak veren ¢ocuk-odakli araglardir.

Bu calisma, Ogretmenlere ellerindekini nasil daha etkili kullanacaklarini ve alternatif
olarak nelere sahip olduklarini géstermek agisindan 6nemlidir. Ayrica ¢alismanin sonunda en
basta da belirttigimiz gibi bu siiregte yer alan 6gretimin vazgegilmez unsuru olan yabanci dil
Ogretmenleri, aileler, miifredat ve kamuya iligskin olarak 6nemleri vurgulanmaktadir.



